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UNIVERSITY  OF  ALBERTA 


PREFACE 


CONNECTIONS  IN  SOCIAL  STUDIES  is  a  child-centred  primary 
program  based  on  our  experience  as  classroom  teachers  and 
consultants.  It  is  a  response  to  a  perceived  need  for  materials 
that  recognize  social  studies  as  an  integrated  and  integral  aspect 
of  schooling. 

We  believe  the  child  must  be  central  to  the  process  of  learning. 
We  have  therefore  tried  to  challenge  children  by  addressing  their 
lived  experiences.  A  positive  attitude  towards  self  and  the  family 
is  necessary  to  the  healthy  development  of  the  child.  This  is  what 
we  are  encouraging.  Communication  is  important  and  we  hope 
this  program  will  help  children  think,  speak,  write,  and  read  about 
aspects  of  their  world. 

Children  should  be  encouraged  to  grow  naturally.  But,  they 
have  to  learn  to  make  responsible  decisions  in  their  lives.  They 
have  to  become  aware  of  who  they  are  and  the  expectations  that 
exist  for  them  as  members  of  a  family  and  community.  Only  by 
being  made  aware  of  their  emotional,  social,  physical,  and 
intellectual  growth  can  children  appreciate  the  differences  and 
similarities  among  individuals.  Only  then  can  they  learn  to  accept 
themselves  as  valuable  members  of  society. 

This  Teacher’s  Guide  h'as  been  designed  to  stimulate  the 
resourcefulness  of  teachers.  The  content  is  based  not  only  on 
our  own  experience,  but  on  experiences  that  other  teachers  have 
shared  with  us.  We  recognize,  however,  that  teaching  is  a  highly 
personal  activity  —  this  Teacher’s  Guide  is  only  a  starting  point 

for  you,  the  teacher.  We  would  sincerely  welcome  your 
comments  on  your  experience  with  CONNECTIONS  IN  SOCIAL 
STUDIES  in  the  classroom.  Yourcomments  will  help  us  in  making 
revisions  in  subsequent  editions  of  this  Teacher’s  Guide. 

Our  children  are  the  nation’s  greatest  resource.  Helping 
children  recognize  their  uniqueness  and  potential  is  a  crucial  and 
essential  task  we  share. 

Jackie  Hobal 
Roberta  McKay 
Edmonton,  Alberta 
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In  Social  Studies 


PROGRAM  OVERVIEW 

CONNECTIONS  IN  SOCIAL  STUDIES  is  a  comprehensive  primary  program  that 
connects  the  social  studies  classroom  curriculum  to  the  child’s  own  life  and  world. 
Using  an  inquiry  approach,  the  program  involves  the  students  in  discovering  their 
own  identity,  how  they  relate  to  others,  and  their  role  in  their  own  neighbourhood. 
The  program  has  a  spiral  development.  The  individual  child  is  the  focus  and  from 
this  centre,  the  student’s  life  extends  out  to  the  family,  and  then  to  the 
neighbourhood. 


CONNECTIONS  IN  SOCIAL  STUDIES 

□  focusses  directly  on  learning-experience  situations  that  affect  children  and  are 
relevant  and  significant  to  their  lives 

□  challenges  young  children  to  examine  and  confront  all  aspects  of  their  lives 

□  encourages  development  of  positive  attitudes  towards  self  and  others  when 
dealing  with  conflict  and  controversy 

□  involves  children  in  developing  citizenship  competencies  by  active  student 
participation  and  involvement 

□  views  the  child  as  an  individual  with  personal  interests,  abilities,  and  goals  that 
need  to  be  respected 

□  presents  learning  as  a  process  -  learning  becomes  meaningful  to  students  when 
connections  are  made  to  their  own  lives 

□  engages  children  in  purposeful  activity  to  acquire  social  and  intellectual  skills 
necessary  for  coping  with  change  and  controversy 

□  helps  children  understand  that  racial,  cultural,  ethnic,  and  age-related  diversity 
is  inevitable  and  natural 

□  assumes  that  children  learn  most  effectively  through  learning  experiences 
focussing  on  social  inquiry 

□  recognizes  that  inductive  teaching  as  an  approach  for  guiding  learning  should  be 
relevant  and  significant 

□  believes  that  abstract  experiences  of  others  should  be  made  as  concrete  as 
possible  by  making  the  connections  to  the  lived  experiences  of  children 


Concept  Areas 

CONNECTIONS  IN  SOCIAL  STUDIES  begins  with  a  discussion  of  the  individual. 

The  concept  areas  covered  include:  identity  (physical,  social,  intellectual,  emotional); 
self-concept;  change;  and  interaction.  These  concepts  are  presented  in  a  series  of 
six  8-page  books. 

•  Can  You  Tell  It's  Me? 

•  Can  You  Tell  It's  Me .. .  By  the  Way  I  Look? 

•  Can  You  Tell  It's  Me  .  .  .  By  the  Way  I  Show  Mv  Feelings? 

•  Can  You  Tell  It's  Me ..  .  By  the  Wav  I  Learn? 

•  Can  You  Tell  It's  Me  .  .  .  By  the  Way  /  Grow  and  Change? 

•  Can  You  Tell  It 's  Me . . .  By  the  People  in  My  World? 

CONNECTIONS  IN  SOCIAL  STUDIES  then  explores  the  family  and  the  child’s 
role  in  it.  Concept  areas  include:  family  structures,  family  needs/wants;  family  roles/ 
responsibilities;  family  cooperation  and  conflict;  and  family  change.  These  concepts 
are  presented  in  a  series  of  six  8-page  books. 

•  Can  You  Tell  We  Are  a  Family? 

•  Can  You  Tell  We  Are  a  Family? .  .  .  People  Make  a  Family. 

•  Can  You  Tell  We  Are  a  Family  ? .  . .  There  Are  Many  Kinds  oj  Families! 

•  Can  You  Tell  We  Are  a  Family. .  .  By  the  Things  We  Do  Together? 

•  Can  You  Tell  We  Are  a  Family  .  .  .  By  the  Way  We  Work  Together? 

•  Can  You  Tell  We  Are  a  Family  .  .  .  By  the  Way  We  Change? 

CONNECTIONS  IN  SOCIAL  STUDIES  extends  next  front  the  family  to  the 
neighbourhood.  Concept  areas  include:  neighbourhood  structures  (physical,  social); 
interaction;  environment;  relationships;  rules;  institutions;  lifestyles;  change; 
recreation;  transportation;  and  goods/services.  These  concepts  are  presented  in  a 
series  of  four  24-page  books. 

.  Book  1  Can  You  Tell  Where  I  Live?  Exploring  Neighbourhoods. 

•  Book  2  Can  You  Tell  Where  /  Live?  Exploring  City  Neighbourhoods. 

.  Book  3  Can  You  Tell  Where  I  Live?  Exploring  Town  Neighbourhoods. 

.  Book  4  Can  You  Tell  Where  /  Live?  Exploring  Rural  Neighbourhoods. 


Process  Areas 


CONNECTIONS  IN  SOCIAL  STUDIES  offers  a  wide  range  of  process  areas  that 
involve  students  in  social  studies  concepts  and  affective  areas.  The  process  or  skill 
areas  also  include  activities  that  integrate  virtually  all  areas  of  the  primary 
curriculum  including  visual  arts,  language  arts,  mathematics,  music,  physical  and 
health  education,  and  science. 

The  following  skills  are  developed  in  many  ways  throughout  the  program.  The 
program  provides  opportunity  for  exploring  the  following  process  areas: 

•  communicating 

-  speaking,  listening,  viewing,  reading,  writing  effectively 

-  supporting  point  of  view 

-  identifying  appropriate  audience 

•  cooperating 

-  Paying  various  roles  (listening/leading) 

-  tolerating  ambiguity 

-  presenting  ideas  clearly 

-  interacting  with  others  democratically 

-  understanding  and  empathizing  with  the  decisions  of  others 

-  providing  support  for  group  goals 

•  identifying  and  defining  issues 

•  acquiring  and  using  information 

-  using  a  variety  of  sources  -  charts,  maps,  graphs,  tables,  time-lines, 
television,  radio,  books,  magazines,  newspapers 

-  organizing  information 

-  evaluating  by  categorizing,  comparing/contrasting,  distinguishing  facts 
and  point  of  view 

-  developing  concepts  and  generalizations 

-  relating  causes/effects 

-  deducing  conclusions 

•  making  decisions 

-  developing  realistic  alternatives 

-  identifying  consequences  of  alternatives  for  self  and  others 

-  analyzing  values  involved  in  a  decision 

•  applying  decisions 

-  taking  appropriate  responsible  action 

-  identifying  appropriate  strategy  for  a  given  situation 

•  making  judgments 

-  assessing  the  merit  of  consequences  of  a  decision  to  self  and  others 

-  reassessing  decision  criteria  in  light  of  new  information  or  changing 
conditions 

-  examining  appropriateness  of  action  to  situation 


Affective  Areas 


The  affective  area  of  social  studies  concepts  is  an  integral  part  of  the  program.  Each 
of  the  three  series  of  books  introduces  and  develops  specific  values  areas. 

The  Can  You  Tell  It's  Me?  Series  deals  in  the  following  affective  areas: 

•  identifying  and  defining  values  of  self  and  peers 

•  describing  the  behaviour  which  reflects  values  of  self  and  peers 

•  developing  positive  attitudes  towards  self  and  peers 

•  developing  ability  to  analyze  values,  make  decisions,  and  reason  morally 
about  issues  related  to  self  and  peers 

In  the  Can  You  Tell  Where  /  Live?  Series,  the  values  components  are  further 
extended  and  applied  by  the  family,  individual  members  of  the  family,  and  the 
various  family  groupings. 

In  the  Can  You  Tell  Where  I  Live?  Series,  the  values  components  are  further 
extended  and  applied  to  the  local  community,  specific  members  of  that 
community,  and  issues  related  to  the  natural  and  social  environment. 


Language  Across  the  Curriculum 

Although  CONNECTIONS  IN  SOCIAL  STUDIES  focusses  on  social  studies,  it  also 
effectively  introduces  activities  in  other  curriculum  areas.  The  Teacher’s  Guide 
offers  guidance  on  using  the  program  to  integrate  the  following  curriculum  areas: 

•  Language  Arts 

—  The  vocabulary  and  sentence  patterns  in  the  program  correspond  to 
language  used  in  major  basal  programs  for  grades  1  and  2. 

-  Any  new  vocabulary  introduced  is  limited  to  terms  necessary  for 
understanding  the  social  studies  concepts  at  the  primary  level. 

—  The  booklet  format  reinforces  the  child’s  reading  experience.  The  fact 
the  books  are  short  and  easy  to  read  helps  make  reading  an  enjoyable  and 
rewarding  experience  for  the  child. 

—  Colourful,  original  artwork  encourages  the  child  to  read  and  gives  valuable 
clues  for  reading  comprehension.  Listening  and  reading  with  sensitivity  is 
encouraged. 

—  Students  have  an  opportunity  to  speak  and  articulate  their  own  feelings 
about  things  that  are  important  to  them. 

—  Opportunities  for  writing  about  issues  directly  related  to  students  are  also 
offered. 

•  Mathematics 

-  Mathematical  skills  are  introduced  as  a  way  of  acquiring  and  classifying 
information.  Measurement  and  presentation  of  data  -  maps,  charts,  graphs, 
and  so  on  —  are  introduced  at  a  simple  level  the  student  can  understand 
and  directly  relate  to. 

-  Suggestions  for  application  of  mathematics  for  everyday  problems  are 
supplied. 

-  An  understanding  of  relationships  is  developed  involving  space  and  shape 
and  their  applications  in  the  child’s  life,  home,  school,  and  neighbourhood. 

•  Music 

-  An  understanding  of  music  is  developed  as  a  way  to  express  and  understand 
feelings  about  one’s  own  life  and  those  of  others. 

-  Opportunities  are  provided  to  enjoy  music  through  playing,  listening,  and 
creating. 


Physical  Education  and  Health 

-  An  understanding  and  appreciation  i  developed  of  the  physical,  social, 
emotional,  and  intellectual  similarities  and  differences  among  people. 

-  The  books  offer  a  means  of  understanding  principles  of  healthy  living  in 
various  aspects  of  self  and  others  at  a  level  the  child  can  understand. 

-  The  importance  of  cooperation  is  recognized  -  how  people  are  dependent 
on  each  other  in  various  social  structures. 

-  Students  are  encouraged  to  look  at  the  effect  of  external  environmental 
conditions  on  health. 

Science 

-  An  awareness  is  developed  of  the  natural  environment  -  the  child’s 
interaction  and  interdependence  with  the  environment. 

-  The  child  looks  at  basic  concepts  related  to  science  -  time,  change, 
growth,  matter,  and  energy  -  at  the  child’s  own  level  of  understanding. 

-  The  child  has  opportunity  to  explore  relationships  among  natural  and 
manufactured  tilings  and  between  people  and  things. 

Visual  Arts 

-  Original  artwork  is  presented  as  a  method  of  communication. 

-  Students  have  opportunities  to  express  their  lives  through  painting, 
drawing,  modelling,  and  construction. 
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Inquiry 

The  authors  of  this  program  are  conv'hced  of  the  benefits  to  students  of  inquiry, 
as  a  method  of  teaching  social  studies 

The  inquiry  approach  to  learning  is  directed  towards  achievement  in  the  content 
areas  as  well  as  towards  the  development  of  rational  thinking  powers. 

inquiry  implies  active  student  participation  and  emphasizes  understanding 
rather  than  just  “knowing.” 

To  utilize  inquiry  effectively,  teachers  must  use  questioning  techniques  as  a 
tool  for  promoting  thinking  skills  in  students.  For  this  reason,  even  the  titles  of 
the  CONNECTIONS  IN  SOCIAL  STUDIES  books  are  phrased  as  questions. 


A  PROCESS  FOR  SOCIAL  INQUIRY* 


The  system  of  two-way  arrows  indicates  that 
progress  through  the  process  of  inquiry  is  not 
lock-step.  During  inquiry,  as  an  issue  takes  on  a 
new  perspective,  students  will  frequently  find  it 
necessary  to  double  back”  to  steps  covered 
previously. 

inquiry  model  reproduced  from  1981  Alberta  Social  Studies  Curriculum. 
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In  using  an  inquiry  approach,  it  is  useful  to  remember  the  following: 

.  Focus  is  shifted  away  from  the  teacher  and  towards  the  student  and  content 

•  Children  should  not  be  allowed  to  “quit”  in  the  learning  cycle  when  they 
have  only  identified  an  answer.  An  appropriate  response  to  a  child  who  has 
identified  what  he/she  believes  to  be  the  solution  to  a  problem  is:  “Why  do 
you  think  that  is  the  answer?”  At  this  point,  the  child  is  forced  to  review 
his/her  progress  in  the  process  of  inquiry. 

Intuitively,  effective  teachers  know  children  well  and  use  appropriate  methods 
to  guide  their  learning  in  meaningful  ways.  CONNECTIONS  IN  SOCIAL  STUDIES 
has  been  designed  to  assist  teachers  in  dealing  effectively  with  issues  as  they  relate 
to  the  child  and  to  the  concept  areas.  As  children  and  teacher  explore  the  books 
in  the  series,  they  will  be  engaged  in: 

•  recalling 

•  imagining 

•  classifying 

•  generalizing 

•  comparing 

•  evaluating 

•  analyzing 

•  synthesizing 

•  deducing 

•  inferring 

All  essential  aspects  of  inquiry  should  be  present  as  children  are  engaged  in 
exploring  issues  that  arise  from  discussion  of  the  Student  Books  and  as  a° result  of 
classroom  activity  and  interaction. 

Exploring  issues  through  inquiry  involves  processes  which  challenge  children 
individually  and,  in  certain  cases  collectively,  to  “resolve  the  issue”  or  adopt  a 
stance  in  relation  to  it.  The  processes  allow  opportunities  for  children  to  decide 
for  themselves,  according  to  the  evidence  available,  the  values  recognized  as 
important,  and  the  rules  of  logic.  CONNECTIONS  IN  SOCIAL  STUDIES  provides 
opportunities  both  for  exploring  issues  and  for  resolving  decisions 

After  “resolving  an  issue,”  children  should  be  impelled  or  challenged  to  apply 
their  knowledge  and  abilities  in  a  positive  way.  Therefore,  the  process  recognizes 
knowledge,  reason,  and  action  as  being  inseparable  aspects  of  inquiry.  ■ 

Just  as  inquiry  challenges  children  to  become  responsible  for  their  own 

JuS'the  CfH  e"?e  “resP°nsible  decision-making  and  social  action.” 
Judging  the  worth  of  decisions  on  the  basis  of  consequences  to  others  is  an 
essential  aspect  of  inquiry.  v- 


Classroom  Use 


CONNECTIONS  IN  SOCIAL  STUDIES  can  be  used  in  a  variety  of  situations, 
inside  and  outside  the  classroom.  The  booklet  format  gives  the  teacher  flexibility 
in  involving  students  in  social  studies  activities.  It  allows  for  variety  in  teaching 
method  dependent  on  differing  student  level  of  ability  and  a  teacher’s  own 
personal  style.  The  Teacher’s  Guide  gives  teachers  direction  and  suggestions  for 
using  the  material  in  many  different  classroom  situations  and  to  adapt  the  program 
to  meet  the  needs  and  abilities  of  a  specific  class.  The  program  can  be  used  in  any  of 
the  following  classroom  situations: 

•  teacher-directed  approach 

The  Student  Books  may  be  used  in  a  “basal”  approach,  as  primary  resources 
to  investigate  the  topics. 

•  small-group  approach 

Smaller  groups  of  children  may  work  with  the  teacher  on  discussion  areas 
while  other  children  work  on  activities. 

•  pupil-to-pupil  or  paired-student  approach 

Children  may  work  in  pairs  on  selected  activities  and  discussion  or  read  to 
one  another. 

•  activity-centre  approach 

Selected  discussion  points  and  activities  may  be  put  on  tape  to  be  used  with 
the  Student  Books  at  a  listening  centre.  Sentences  from  the  Student  Books 
could  be  taped  for  use  at  a  listening  centre  with  the  Student  Books.  A  library 
centre  or  corner  could  be  established  for  individual  reading. 

Regardless  of  how  the  Student  Books  are  used,  it  is  suggested  that  they  be 
available  for  children  to  read  and  look  through  individually,  on  their  own  time. 

Use  of  Covers 

All  of  the  Student  Books  have  similar  covers,  designed  with  a  “checkerboard” 
effect.  The  colour  of  each  Student  Book,  the  title,  and  the  individual  pictures  will 
help  children  distinguish  one  book  from  another.  These  distinguishing 
characteristics  should  be  pointed  out  or  discussed  with  children. 

The  covers  are  intended  to  be  used  for  instructional  purposes.  If  children  have 
difficulty  concentrating  on  individual  pictures  or  distinguishing  one  from  another, 
teachers  may  wish  to  have  children  use  a  sheet  of  plain  paper  to  cover  up  all  but 
one  or  two  of  the  pictures  at  a  time. 


Organization  of  the  Teacher’s  Guide 

The  pages  of  the  Teacher’s  Guide,  like  the  pages  of  the  Student  Books,  are  intended 
to  act  as  a  stimulus  for  teachers  in  making  meaningful  “connections”  with  and  for 
children  in  their  classrooms. 

Each  page  is  organized  as  follows: 

•  Connections  for  Teachers  is  a  brief  statement  of  intent  from  the  authors. 

It  is  hoped  that  these  connections  will  assist  teachers  in  developing 
resourcefulness  in  planning  classroom  instruction. 

•  Intended  Connections  recognizes  and  identifies  the  competencies  that 
should  be  developed  in: 

-  the  concept  area 

-  the  process  area 

-  the  affective  area 

•  Making  Connections  suggests  discussion  areas  and  activities  which  will  assist 
in  developing  a  comprehensive  program  and  in  making  connections  from  the 
page  to  the  child’s  own  family.  A  variety  of  techniques  and  activities  is 
suggested  throughout  the  Teacher’s  Guide  pages  and  teachers  should  adapt 
these  to  other  pages  and  ideas  as  they  wish. 

•  Other  Connections  suggests  other  areas  within  the  curriculum  for  integration, 
enrichment,  and  utilization  of  related  resources. 

Class  Books 

Teachers  may  wish  to  consider,  before  beginning  each  of  the  topics,  the  development 
of  a  class  book.  The  class  book  would  contain  all  the  charts,  graphs,  and  class 
projects  dealing  with  the  topics.  Individual  books  could  be  made  by  each  child, 
consisting  of  his/her  own  pictures,  drawings,  stories,  and  sentences.  The  class 
books  would  be  a  reference  for  the  children  during  and  after  the  units;  the 
individual  books  could  be  taken  home  to  share  with  each  child’s  family. 
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Concept  Areas 

identity 

—  physical 

—  social 

-  intellectual 

-  emotional 

interaction 

change 

self-concept 


Concept  Areas 

family  structure 
family  needs/wants 
family  roles/responsibilities 
family  cooperation/conflict 
family  change 


CONNECTIONS  IN  SOCIAL  STUDIES 

Can  You  Tell  It’s  Me?  Series 
Scope  and  Sequence 


Process  Areas 
(for  all  series  in  program) 

communication 

-  speaking,  listening,  reading,  viewing,  writing  effectively 

-  supporting  point  of  view 

-  identifying  appropriate  audience  for  message 

cooperation 

-  taking  various  roles  (listening/leading) 

-  tolerating  ambiguity 

-  presenting  ideas  clearly 

-  interacting  with  others  democratically 

-  understanding  and  empathizing  with  the  decisions 
of  others 

-  providing  support  for  group  goals 


Can  You  Tell  We  Are  A  Family  ?  Series 


Process  Areas 
(continued) 

identification  and  definition  of  issues 

acquisition  and  use  of  information 

-  using  a  variety  of  sources  (books,  magazines 
newspapers,  charts,  maps,  graphs,  tables,  time-lines, 
television,  radio,  interviews) 

-  organizing  information 

-  evaluating  by  categorizing,  comparing/contrasting, 
distinguishing  facts,  point  of  view 

-  developing  concepts,  generalizations 

-  relating  causes/effects 

-  deducing  conclusions 


Affective  Areas 

identification  and  definition  of  values  of  self  and  peers 

description  of  behaviour  which  reflects  values  of  self 
and  peers 

development  of  positive  attitudes  towards  self  and  peers 

development  of  abilities  to  analyze  values,  make 
decisions,  and  reason  morally  about  issues  related  to 
self  and  peers 


Affective  Areas 

identification  and  definition  of  values  of  self  and 
others  as  family  members 

description  of  behaviour  which  reflects  values  of  self 
and  others  as  family  members 

development  of  positive  attitudes  towards  self  and 
others  as  family  members 

development  of  abilities  to  analyze  values,  make 
decisions,  reason  morally  about  issues  related  to  self 
and  others  as  family  members 


CONNECTIONS  IN  SOCIAL  STUDIES 

Can  You  Tell  Where  I  Live?  Series 

Scope  and  Sequence 


Concept  Areas 

Process  Areas 

Affective  Areas 

(continued) 

•  neighbourhood  structure 

•  identification  and  definition  of  values  of  self  and  others 

-  physical 

•  decision-making 

as  members  of  a  local  community 

—  social 

-  developing  realistic  alternatives 

-  identifying  consequences  of  alternatives  for  self  and 

•  description  of  behaviour  which  reflects  values  of  self 

•  interaction 

others 

and  others  as  community  members 

-  analyzing  values  involved  in  a  decision 

•  environment 

—  assessing  consequences  of  an  alternative  based  on  a 

•  development  of  positive  attitudes  towards  self  and  others 

value 

as  community  members 

•  relationships 

•  decision-application 

*  development  of  positive  attitudes  towards  the  natural 

•  rules 

-  taking  appropriate  responsible  action 

and  social  environment 

-  identifying  an  appropriate  strategy  for  a  given 

•  institutions 

situation 

•  development  of  abilities  to  analyze  values,  make 

decisions,  and  reason  morally  about  issues  related  to 

•  lifestyles 

•  making  judgments 

self  and  others  as  community  members 

-  judging  worth  of  consequences  of  a  decision  to  self 

•  change 

and  others 

-  reassessing  decision  criteria  in  light  of  new 

•  recreation 

information  or  changing  conditions 

—  examining  appropriateness  of  action  to  situation 

•  transportation 

•  goods/services 

vli 


SERIES  OVERVIEW/  Can  You  Tell  It's  Me? 


Can  You  Tell  It’s  Me?  provides  a  conceptual  framework  for  teachers  and  children 
exploring  the  topic,  “me  as  an  individual.” 

The  concept  of  identity  has  been  divided  to  assist  children  in  making  connections 
to  their  own  identities.  All  but  one  of  the  books  examine  one  aspect  of  identity  and 
individuality. 

•  identity  (physical) 

Can  You  Tell  It’s  Me  ...  By  the  Way  I  Look?  examines  the  individual  from  a 
physical  perspective. 

•  identity  (physical) 

Can  You  Tell  It  s  Me  ...  By  the  Way  I  Grow  and  Change?  examines  growth 
and  change  as  a  natural  and  inevitable  aspect  of  physical  identity. 

•  identity  (emotional) 

Can  You  Tell  It’s  Me..  .  By  the  Way  I  Show  My  Feelings  ?  examines  the  child 
from  the  point  of  view  of  the  emotions  and  feelings  experienced  and 
expressed. 

•  identity  (social) 

Can  You  Tell  It’s  Me  ...By  the  People  in  My  World?  examines  the  inter¬ 
relationships  of  the  people  who  make  up  the  social  world  of  the  child  as  an 
individual. 

•  identity  (intellectual) 

Can  You  Tell  It’s  Me..  .  By  the  Way  I  Learn?  examines  the  notion  of  the 
intellect  and  its  potential  for  development. 

•  identity  (composite  of  other  concept  areas) 

Can  You  Tell  It’s  Me?  examines  the  child  as  an  individual  in  an  integrated 
way.  This  book  acknowledges  the  totality  of  the  individual  as  a  unique  and 
special  entity  m  the  world.  (Note:  The  “spiritual”  aspect  of  the  individual  is 
recognized  by  the  authors  as  being  an  essential  and  vital  aspect  of 
individuality.  Because  of  the  abstract  and  often  sensitive  nature  of  the  topic 
in  general,  this  may  be  introduced  in  a  manner  that  is  consistent  with  the 
interests  of  the  community,  the  child,  and  the  teacher.) 


The  CONNECTIONS  IN  SOCIAL  STUDIES  program  attempts  to  “go  beyond” 
the  traditional  approach  to  this  topic  by  challenging  children  to  see  themselves  as 
participating  members  of  their  world.  By  seeing  themselves  first,  inevitably, 
children  will  begin  to  understand  “how  it  is  with  others.”  By  understanding  others 
they  will  learn  that  they  are  better  able  to  function  effectively  in  society.  The 
attitude  that  “we  all  have  something  to  share,  to  contribute”  should  emerge. 

When  exploring  issues  and  making  personal  decisions  that  affect  their  lives, 
children  need  a  “repetoire  of  skills,”  a  “fund  of  knowledge,”  and  a  belief  in 
themselves  as  actors  in  their  world  who  can  affect  change. 

Children  must  be  prepared,  at  an  early  age,  to  make  personal  choices.  The 
social  studies  program  should  assist  children  in  making  responsible  choices  and  in 
carrying  out  responsible  actions. 

As  life  becomes  more  complex  and  abstract,  young  children  need  to  develop 
the  skills  to  constantly  face  new  situations  and  assess  themselves  in  relation  to 
them.  By  exploring  themselves  as  physical,  emotional,  social,  intellectual,  and 
spiritual  beings,  children  will  gain  insights  into  themselves  and  the  world  in  which 
they  live. 


INTENDED  CONNECTIONS 


(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 

Concept  Area:  identity  (physical,  emotional 
social,  intellectual,  spiritual) 


Process  Area:  predicting  ideas  and 

characteristics  that  might  be 
involved  in  identity 


Affective  Area:  developing  attitudes  and 

behaviour  that  display  a  respect 
for  individuals  as  unique  and 
special  beings 

developing  positive  attitudes 
and  appreciation  for  all  aspects 
of  self  and  others 


CONNECTIONS  FOR  TEACHERS: 


This  book  may  be  used  at  the  beginning  and  at  the  end  of  the  study.  The  most 
important  focus  to  be  developed  is  the  child  as  a  whole  or  total  being.  By  examining 
the  parts  of  physical,  emotional,  social,  intellectual,  and  spiritual  “me,”  we  tend  to 
fragment  not  only  the  child,  but  his/her  world.  The  primary  purpose  of  this  book  is 
to  assist  the  child  in  “connecting”  and  relating  all  of  these  aspects  of  himself /herself 
and  his/her  own  total  identity. 

Throughout  this  study,  children  will  discover  many  ways  in  which  human  beings 
are  alike.  As  similarities  are  discussed,  differences  will  emerge.  Children  should 
become  aware  that  these  differences  make  us  unique  and  special. 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


1 .  Discuss  with  children  the  illustrations  on  the 
cover,  front  and  back.  Ask  them  to  point  to 
the  person  who  is  celebrating  a  special 
occasion,  who  is  helping,  who  is  sharing 

(a  game)  with  others,  who  has  changed 
clothes,  and  who  is  feeling  alone.  Discuss  the 
illustrations  and  then  ask: 

-  How  many  of  you  have  done  and  felt 
all  of  these? 

2.  Encourage  children  to  discuss,  illustrate  and / 
or  complete  the  following  stem  sentences: 

-  1  am  special  because  .... 

-  I  look  like  .... 

—  I  belong  to  ...  . 

-  I  am  good  at  doing  .... 

—  My  birthday  is  ...  . 

—  I  live  in  ...  . 

—  My  name  is  ...  . 

—  My  friends  are  ...  . 

—  My  telephone  number  is  ...  . 

-  My  favourite  clothes/game/joke  is/are  . . 

3.  Trace  children’s  profiles  (facial)  using  a 
flashlight  or  projector.  Display  and  compare 
these  tracings  with  the  class. 

4.  Raise  the  question,  “Can  you  tell  it’s  me?” 


OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Language  Arts 
Speaking 

Language  Arts  (Vocabulary) 
speaking 

Books 

Yolen,  Jane.  The  Giants’  Farm.  Seabury. 
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This  is  me.  Con  you  tell? 


CONNECTIONS  FOR  TEACHERS: 


This  page  has  been  designed  to  address  or  raise  the  question,  “Can  you  tell  it’s  me 
by  the  way  I  look?"  By  focussing  on  the  physical  aspects  of  the  identity  of  others, 
children  may  be  better  able  to  connect  these  concepts  to  themselves.  A  positive 
self-image  and  a  responsible  attitude  with  respect  to  one’s  “physical"  self  are  the 
major  concerns  of  this  page. 

If  this  book  is  being  used  in  a  summative  way,  children  may  be  asked  to  reflect 
upon  the  previous  experiences  in  exploring  this  topic. 


_ INTENDED  CONNECTIONS  _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREASI 

Concept  Area:  identity  (physical) 
self-concept 
self-awareness 

Process  Area:  making  inferences 


Affective  Area:  developing  an  appreciation 
for  the  physical  identity  of 
self  and  others 


MAKING  CONNECTIONS 

OTHER  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSIONI 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 

1.  Describe  yourself  or  someone  in  the  class, 
providing  only  physical  identity  clues.  Other 
children  may  guess  on  the  basis  of  the 
evidence  you  supply. 

—  I  have  a  body. 

—  I  am  human. 

—  I  am  the  same  as  others  .... 

—  I  am  different  .... 

Health 

Self-awareness 

2.  Ask  children  if  they  have  ever  recognized 
someone  at  a  distance,  before  they  have 
seen  him/her  close  up. 

-  How  did  you  know  who  it  was? 

(By  the  way  he/she  walked, .  . .) 

Discuss  the  class  responses. 

3.  Raise  and  explore  the  question,  “Can  you 
tell  it’s  me  by  the  way  I  look?” 
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You  con  fell  It's  me  by  Ihe  woy  I  look 


INTENDED  CONNECTIONS 


CONNECTIONS  FOR  TEACHERS: 


A  continuation  from  page  one,  this  page  again  raises  the  question,  “Can  you  tell 
it’s  me  by  the  way  /  look?”  A  conscious  effort  should  be  made  at  this  point  to 
direct  these  connections  to  children  as  individuals. 

Used  summutively  or  at  the  beginning  of  the  study,  this  book  may  be  used  to 
encourage  children  to  explore  that  which  is  involved  in  their  physical  identities, 
the  characteristics  that  make  them  the  same  and/or  different  from  others.  The 
major  theme  or  understanding  for  children  should  be:  lam  the  same;  I  am 
different;  I  am  unique  and  special. 


(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 

(ACTIVITIES  AND  DISCUSSION) 

Concept  Area:  identity  (physical) 

1.  Discuss  with  children  the  information 

self-concept 

presented  on  the  identification  chart  on  page 

self-awareness 

two.  As  a  follow-up  to  this,  have  children 
develop  individual  identification  cards.  Have 
them  brainstorm  to  decide  what  information 

Process  Area:  reaching  consensus  as  a  group 

needs  to  be  included. 

recognizing  charts  and  graphs 

2.  Experiment  with  the  concept  of  space  by 

as  sources  of  information 

allowing  children  to  climb  into  a  variety  of 

summarizing 

boxes.  The  boxes  should  vary  in  both  size 
and  shape. 

Affective  Area:  developing  positive  attitudes 

3^  Explore  the  concept  of  circumference  by 

towards  the  physical  identity 

having  children  measure  parts  of  the  body 

of  self  and  others 

(neck,  ankle,  stomach,  finger,  .  .  .)  with  a 
tape  or  string.  The  measurements  could  be 

compared  within  the  class. 

4.  Raise  and  explore  the  question,  “Can  you 

tell  it’s  me  by  the  way  I  look?” 

OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES! 

Language  Arts 

Mathematics 

Science 
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You  con  tell  it's  me  by  the  woy  I  grow 


CONNECTIONS  FOR  TEACHERS: 


_  INTENDED  CONNECTIONS 

(CONCEPT,  PROCESS,  AFFECTIVE  AREASI 


Concept  Area:  identity  (physical) 
change 
self-concept 
self-awareness 

Process  Area:  generalizing  about  growth  in 
human  beings 

predicting  future  growth  on 
evidence  gained  from  reviewing 
growth  in  others 

Affective  Area:  developing  positive  attitudes 
towards  self  and  others 


This  page  is  intended  to  raise  or  address  the  question,  “Can  you  tell  it’s  me  by  the 
way  I  grow  and  change?”  Children  should  be  encouraged  to  develop  the  under¬ 
standing  that  growth  is  natural,  inevitable ,  and  a  part  of  the  “human  experience.  ” 
Young  children  will  also  gain  a  perspective  of  themselves  on  a  continuum  both  of 
time  (past,  present,  and  future)  and  space. 

The  notion  that  physical  growth  is  only  one  aspect  of  our  development  should 
also  be  reinforced.  Children  should  realize  that  we  also  grow  in  other  ways  — 
intellectually,  socially,  emotionally,  and  spiritually. 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION! 


1 .  Introduce  or  review  with  children  the 
concepts,  past,  present,  and  future.  Discuss 
with  them  past  celebrations  and  changes  that 
have  affected  them,  personally,  (Physical 
changes  -  taller  and  heavier,  emotional 
changes,  intellectual  changes  -  new  abilities 
and  skills,  social  changes  —  new  friends.) 

2.  Discuss  with  children  the  statement,  “Not 
only  do  our  bodies  grow,  we  grow  in  other 
ways.”  Brainstorm  with  children  and  help 
them  develop  a  class  chart  to  explore  this 
concept  of  social,  emotional,  and 
intellectual  growth.  You  may  wish  to  use 
pictures  from  magazines  to  illustrate  growth 
in  these  areas. 

3.  Raise  and  discuss  the  question,  “Can  you  tell 
it’s  me  by  the  way  I  grow  and  change?” 


_ OTHER  CONNECTIONS _ 

(INTEGRATION.  ENRICHMENT  AND  RESOURCES! 

Language  Arts 

Speaking,  listening,  printing 
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You  con  tell  it's  me  by  the  woy  I  chonge. 


CONNECTIONS  FOR  TEACHERS: 


_  INTENDED  CONNECTIONS_ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


Concept  Area:  identity  (physical,  social, 
emotional,  intellectual) 

change 

self-concept 

Process  Area:  analyzing  and  synthesizing  ideas 
related  to  growth  and  change 


Affective  Area:  developing  positive  attitudes 
towards  growth  and  change  in 
self  and  others 


Not  only  is  there  a  great  deal  of  change  in  society  today  —  and  many  individual 
examples  of  it  —  this  change  is  taking  place  at  an  ever-increasing  pace.  The  effect  this 
change  has  on  the  lives  of  individuals  in  society  often  results  in  much  stress  and 
disorientation. 

The  idea  of  change  is  an  important  aspect  of  life  for  young  children  to  address. 
Changes  in  society  as  well  as  changes  in  themselves  will  affect  them.  Along  with 
changes  in  growth  and  development  come  other  related  changes. 

This  page  will  provide  opportunities  for  children  to  reflect  upon  changes  related 
to  growth  and  to  address  the  question,  “Can  you  tell  it’s  me  by  the  way  I  grow 
and  change?" 


_  MAKING  CONNECTIONS _ 

(ACTIVITIES  AND  DISCUSSION) 

1.  Discuss  the  following  with  children: 

-  Some  things  about  me  have  not  changed. 
(I  have  a  body,  feelings,  friends;  I  can 
learn.) 

-  Some  things  about  me  have  changed. 

(My  body  has  grown;  I  express  my 
feelings  in  different  ways;  My  friends 
have  changed;  I  have  learned  many 
new  things.) 

2.  Discuss  with  children  the  idea  that  as  we 
grow,  our  likes  and  dislikes  change.  Children 
might  like  to  draw  pictures  to  show  books, 
games,  sports,  pieces  of  music,  and  so  on, 
that  they  liked  when  they  were  two,  five, 
seven,  and  other  ages. 

3.  Children  may  also  wish  to  survey  people 
younger  and  older  than  themselves  to 
discover  what  their  choice  of  books,  foods, 
games,  and  so  on,  might  be. 

4.  Discuss  the  question,  “Can  you  tell  it’s  me 
by  the  way  I  grow  and  change?” 


_ OTHER  CONNECTIONS _ 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES] 

Health 

Language  Arts 
Science 
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You  can  tell  it's  me  by  the  way  I  learn. 


_  INTENDED  CONNECTIONS_ 

(CONCEPT.  PROCESS,  AFFECTIVE  AREAS) 


Concept  Area:  identity  (intellectual) 
self-concept 
self-awareness 


Process  Area:  synthesizing  ideas  and 

information  collected  about 
intellectual  identity 


Affective  Area:  developing  appreciation  for 

and  positive  attitudes  towards 
unique  learning  styles  and 
potentials  in  seif  and  others 


CONNECTIONS  FOR  TEACHERS: 

We  are  unique  as  individuals  in  the  ways  in  which  we  learn  and  in  the  “things”  we 
learn.  Some  people  have  special  abilities  and  skills  which  arc  natural.  Some  people 
have  to  work  hard  to  learn  something  that  comes  easily  to  others. 

Learning  is  a  process  which  is  developmental  and  diverse.  It  occurs  when 
individuals  interact  with  their  physical  and  social  environments  (other  people). 
Young  children  should  understand  that  there  are  many  kinds  of  learning,  ways  to 
learn,  and  places  to  learn.  (Note:  Children  should  be  made  aware  that  all  teaming 
does  not  take  place  in  schools.  This  topic  can  be  used  naturally  to  assist  children 
develop  positive  attitudes  towards  school.) 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSIONI 


1.  Display  samples  of  children’s  drawing, 
painting,  sculpture,  and  modelling.  Play  a  game 
in  which  children  must  guess,  “Who  made  it?” 
If  children  answer  correctly,  ask: 

—  How  do  you  know? 

Discuss  with  children  the  idea  that,  not  only 
do  we  have  different  styles  of  expressing 
ourselves,  we  have  different  styles  of 
thinking  and  learning. 

2.  Focus  upon  and  review  with  children  the 
skills  they  have  learned  and  the  tools  they 
now  can  use  as  a  result  of  learning  and 
growing.  Ask: 

-  What  can  you  do  now  that  you 
couldn’t  do  when  you  were  a  baby? 
a  toddler?  a  pre-schooler? 

Discuss  with  children  development  in  the 
following  areas:  eating,  speaking,  singing, 
playing,  walking,  making  things,  drawing, 
and  so  on. 

3.  Discuss  the  question,  “Can  you  tell  it’s  me 
by  the  way  1  learn?” 


_ OTHER  CONNECTIONS _ 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Art 

Creating 

Health 

Language  Arts 

Vocabulary  development 

Mathematics 

Computing 

Science 

Books 

Schuiman,  Janet.  Jenny  and  the  Tennis  Nut. 
Greenwillow. 
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You  con  fell  it's  m©  by  the  way 


INTENDED  CONNECTIONS. 


(CONCEPT,  PROCESS,  AFFECTIVE  AREASI 

Concept  Area:  identity  (emotional) 
interaction 
self-concept 


Process  Area:  synthesizing  and  evaluating  ideas 
related  to  the  emotional  identity 
of  individuals 


Affective  Area:  developing  an  appreciation  for 
the  complex  nature  of  emotions 
and  feelings  and  the  effect 
they  have  on  one’s  body  as 
well  as  on  others’  bodies 


CONNECTIONS  FOR  TEACHERS: 

The  question,  “Can  you  tell  it’s  me  by  the  way  I  show  my  feelings?”,  is  raised  on 
this  page.  As  human  beings,  we  all  experience  emotions  and  feelings.  Because  of 
our  “ unique  and  special"  identities  and  perspectives  of  others  and  the  world,  we 
often  express  these  in  unique  and  special  ways. 

The  major  idea  that  should  be  developed  on  this  page  deals  with  the  notion  of 
individual  choice.  As  human  beings,  we  do  have  a  choice,  not  in  the  emotions  and 
feelings  experienced,  but  in  the  ways  in  which  these  are  expressed.  Relationships 
are  formed  and  identities  determined  on  the  basis  of  how  we  choose  to  express 
ourselves  and  interact  with  each  other. 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSIONI 


1 .  Display  children’s  artwork.  Explain  that 
human  beings  are  often  unique  in  the  ways 
they  express  themselves  with  paint,  crayon, 
pencil,  and  clay.  Allow  children  the 
opportunity  to  experiment  with  these  ways 
of  expressing  themselves.  Help  them  to 
realize  that  no  two  individuals  can  express 
themselves  in  exactly  the  same  way. 

2.  Discuss  with  children  the  many  ways  in  which 
human  beings  express  their  inner  feelings. 

To  clarify  this  point,  provide  an  opportunity 
for  children  to  experience  a  variety  of  music 
and  art.  Tape  record  children’s  voices  reading 
a  passage.  Discuss  similarities  and  differences 
in  expression. 

3.  Discuss  with  children  the  questions: 

-  Can  you  tell  it’s  me  by  the  way  I  show 
love?  to  a  parent?  to  a  younger  child? 
to  a  pet?  to  a  teacher? 

-  Can  you  tell  it’s  me  by  the  way  I  show 
1  care?  by  the  way  I  show  anger?  by 
the  way  I  show  fear?  by  the  way  I 
show  happiness? 

4.  Discuss  the  question,  “Can  you  tell  it’s  me 
by  the  way  I  show  my  feelings?” 


OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES! 

Art 

Music 

Physical  Education 
Dance 


You  con  tell  it's  me  by  the 


_ INTENDED  CONNECTIONS _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 

Concept  Area:  identity  (social) 
interaction 
self-concept 
seif-awareness 

Process  Area:  analyzing,  inferring,  and 

summarizing  characteristics  of 
interaction  and  sociality  as  it 
affects  one’s  social  identity 

Affective  Area:  developing  attitudes  of  self  worth 
by  forming  positive  feelings 
about  one’s  sociality  (social 
identity) 


CONNECTIONS  FOR  TEACHERS: 

As  teachers,  we  should  help  children  realize  that  they  as  individuals  are  in  control 
of  aspects  of  their  lives.  As  individuals,  the  potential  to  act  and  change  lies  within 
us.  The  ways  we  express  our  individuality  are  often  related  to  the  choices  we  make 
with  respect  to  the  way  we  look,  the  ways  we  express  our  feelings,  the  people  we 
select  as  friends,  the  ways  we  learn,  and  the  things  that  interest  us. 

Children  should  develop  a  tolerance  for  and  an  appreciation  of  others  and  the 
point  of  view  expressed  by  others.  Our  success  as  citizens  in  a  community  (the 
home,  the  school,  the  neighbourhood,  .  .  .)  depends  upon  the  effectiveness  and  degree 
of  development  of  our  social  skills.  These  are  critical  and  visible  aspects  of  our  social 
identities. 


_ MAKING  CONNECTIONS _ 

(ACTIVITIES  AND  DISCUSSION) 

1 .  Discuss  with  children  the  people  they  would 
put  in  their  own  scrapbooks  or  photograph 
albums. 

2.  Develop  a  class  chart  or  have  children  illustrate 
the  things  a  friend  might  say  and  do. 

3.  Discuss  with  children  the  attributes  of  a 
person  who  can  “get  along”  with  other 
people. 

4.  Introduce  and  discuss  with  children  the 
term  polite.  Ask: 

-  What  does  it  mean  to  be  “polite?” 

(Display  common  courtesies  such  as 
saying  thank  you,  please,  and  excuse 
me) 

-  How  does  this  help  us  when  dealing 
with  others? 

5.  Explore  the  question,  “Can  you  tell  it’s  me 
by  the  people  in  my  world?”  Children  may 
wish  to  create  a  personal  collage  with 
drawings  and  photographs  to  illustrate  their 
sociality. 


_ OTHER  CONNECTIONS _ 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Art 

Language  Arts 

Speaking,  listening,  reading,  printing 

Language  Arts  (Vocabulary) 

polite 
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It's  mol  It’s  mol  It's  met 
There  ore  many  woys  to  tell  If  s  me 


_  INTENDED  CONNECTIONS  _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREASI 


Concept  Area:  identity  (physical,  social, 

emotional,  intellectual,  spiritual) 

self-concept 

self-awareness 

interaction 


Process  Area:  recognizing  and  synthesizing  all 
aspects  of  individuality  that 
contribute  to  identity 


Affective  Area:  developing  positive  attitudes 
towards  and  appreciation  for 
the  complete  identities  of 
self  and  others 


CONNECTIONS  FOR  TEACHERS: 


The  physical,  social,  emotional,  intellectual,  and  spiritual  aspects  of  an  individual 
are  integrated,  not  fragmented,  as  is  life  in  the  way  in  which  it  is  lived.  Children 
should  be  assisted  to  see  themselves  and  others  as  unique  and  special  individuals 
with  similarities  and  differences  —  physical,  emotional,  social,  intellectual,  and 
spiritual. 


MAKING  CONNECTIONS 


OTHER  CONNECTIONS 


(ACTIVITIES  AND  DISCUSSION) 


1 .  Display  children’s  “signatures.”  Discuss  with 
children  styles,  similarities  and  differences. 
Demonstrate  how  we  sign  our  names  as  a 
form  of  identity.  (When  signing  a  cheque,  a 
charge  card.) 

2.  Blindfold  children  in  class.  Have  one  child 
sing  or  read  a  poem.  Have  blindfolded  class 
attempt  to  guess  identity  of  the  performer. 
Explain  that  the  voice,  whether  talking  or 
singing,  is  another  indicator  of  our  unique 
and  special  identity. 

3.  Discuss  the  idea  with  children  that  our 
unique  and  special  identity  is  a  combination 
of  how  we  look,  how  we  express  the  way  we 
feel,  the  things  we  like  to  play  with,  the 
friends  we  choose,  the  places  we  have  been, 
the  games  and  sports  we  like,  the  way  we 
show  that  we  care,  the  way  that  we  help 
others,  the  secrets  that  we  know,  the  pets 
that  we  have,  the  people  that  we  know,  and 
the  places  that  we  can  be  found  in.  You  may 
wish  to  use  these  ideas  to  develop  a 
culminating  activity  that  focusses  on  each 
child,  individually. 

4.  Raise  and  explore  the  summary  questions,  “Can 
you  tell  me?”  and  “How  can  you  tell?” 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 

Language  Arts 

Speaking,  printing  (writing) 

Music 

Science 
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TEACHING  NOTES 


Can  You  Tell  It’s  Me... 

By  the  Way  I  Look? 


Can  You  Tell  It’s  Me. . . 

By  the  Way  I  Look? 


INTENDED  CONNECTIONS 


(CONCEPT,  PROCESS.  AFFECTIVE  AREAS! 

Concept  Area:  identity  (physical) 
self-concept 

Process  Area:  recognizing  and  classifying 
similarities  and  differences  in 
human  physical  characteristics 
that  help  distinguish  individuals 

making  predictions 

Affective  Area:  developing  positive  attitudes 
towards  self  and  others 


CONNECTIONS  FOR  TEACHERS: 


This  book  has  been  designed  to  stimulate  children  to  notice  and  recognize  the 
various  ways  in  which  we  are  alike  as  well  as  the  unique  and  special  differences 
that  exist  in  ‘‘how  we  look.  ” 

The  five  children  displayed  on  the  cover  of  the  book  represent  five  distinctive 
ethnic  groups.  These  distinctions  may  be  discussed  at  your  discretion.  Sometimes 
it  is  helpful  to  focus  upon  similarities  rather  than  upon  differences. 


_  MAKING  CONNECTIONS _ 

(ACTIVITIES  AND  DISCUSSION) 

1 .  The  cover  suggests  an  activity  that  may  help 
children  to  focus  on  the  physical  aspects  of 
identity.  You  may  wish  to  have  children 
trace  partners’  bodies  and  discuss  their 
characteristics.  Encourage  children  to  note 
and  describe  the  content  of  the  pictures  on 
the  cover,  front  and  back.  Ask: 

-  What  appears  to  be  of  interest  to  all 
the  children  in  the  pictures.  (Their 
bodies,  how  they  look.) 

2.  Have  children  read  and  discuss  the  title  of 
the  book.  Have  them  predict  the  possible 
contents  or  focus  by  the  clues  presented  in 
the  title  and  cover  pictures. 


_  OTHER  CONNECTIONS _ 

(INTEGRATION.  ENRICHMENT  AND  RESOURCES) 


Art 

Language  Arts 

Locating  parts  of  a  book  —  cover,  title 
Reading,  speaking 

Books 

Hazen,  Barbara  Shook.  The  Me  I  See. 
Abingdon  Press. 
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Is  this  me?  Is  this  me? 


__  INTENDED  CONNECTIONS _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


Concept  Area:  identity  (physical) 
self-concept 

Process  Area:  describing  and  interpreting 

information  presented  pictorially 

distinguishing  between  order 
and  disorder 

Affective  Area:  developing  attitudes  of  self 
worth  by  forming  positive 
feelings  about  the  human  body 


CONNECTIONS  FOR  TEACHERS: 


These  two  pages  might  provide  you  and  children  with  an  opportunity  to  discuss 
experiences  that  have  resulted  in  physical  disabilities.  *4s  well  as  identifying  and 
recognizing  the  multiple  aspects  of  our  physical  identities ,  children  should  begin 
to  recognize  their  responsibility  in  terms  of  maintaining  and  improving  their 
physical  well-being.  Throughout  the  activities  and  discussions,  children  should 
realize  and  understand  that  “we  are  all  alike  "  and  that  “we  all  have  a  body.  ” 


_ MAKING  CONNECTIONS _ 

(ACTIVITIES  AND  DISCUSSION) 

1 .  Encourage  children  to  locate  in  magazines 
and  in  other  sources  a  variety  of  pictures 
displaying  people.  You  may  wish  to  use  tlris 
as  an  opportunity  to  introduce  the  vocabulary 
and  possibly  the  relationship  of  one  part  to 
another.  Children  could  “disconnect”  their 
magazine  pictures  by  finding  an  arm, 
detaching  it  (cutting  it  off),  and  then 
attaching  it  to  another  part  of  the  torso. 
Assembling  body  parts  in  a  “new”  order 
could  be  a  stimulus  to  creating  an  imaginary 
story. 

2.  To  stimulate  further  discussion  and 
awareness,  ask: 

-  What  would  happen  if  you  had  forty 
toes? 

-  What  would  happen  if  your  elbows 
were  connected  to  your  head? 

Discuss  with  children  the  functions  of  the 
major  body  parts.  (Legs  —  locomotion.) 

3.  Discuss  with  children  the  relationship  of 
parts  in  terms  of  their  relative  position  to 
each  other.  Have  individuals  describe  the 
position  of  body  parts  on  page  one.  (The 
arm  is  next  to  the  top  of  the  head  but  is  not 
connected  to  it.)  Do  the  same  with  page  two. 


_ OTHER  CONNECTIONS _ 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Health  and  Safety 

Language  Arts 

Concepts  of  left  and  right 

Language  Arts  (Vocabulary) 

Parts  of  the  body  -  trunk/torso,  arms, 
legs,  joints,  toes,  head,  neck 

Mathematics 

Physical  Education 

Science 

Books 

McGuire,  Leslie.  Susan  Perl’s  Human  Body 
Book.  Platt. 
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Is  this  me? 


Is  this  me? 

How  con  you  tell? 


_  INTENDED  CONNECTIONS_ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


CONNECTIONS  FOR  TEACHERS: 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Ask  children  which  page  makes  most  sense 
and  to  give  reasons  for  their  answers.  Ask: 

-  Are  we  all  the  same?  (Yes,  except  for 
the  handicapped  and  the  disabled.) 

4.  When  discussing  pages  one  and  two,  children 
may  show  an  interest  in  the  bandage  on  the 
girl’s  knee.  Ask: 

-  Have  you  ever  worn  a  bandage? 

Where? 

-  Is  it  all  right  to  cry  when  you  are  hurt? 
(Crying  is  a  natural  and  acceptable  way 
to  express  how  we  feel.) 

-  How  does  it  make  you  feel  when  others 
are  hurt? 

5.  To  reinforce  and  extend  this  topic,  you  may 
wish  to  develop  additional  activities  for 
discussion  related  to  nutrition,  diet,  safety, 
exercise,  posture,  cleanliness,  and 
grooming. 


We  all  have  a  body  but . . . 


_ INTENDED  CONNECTIONS _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 

Concept  Area:  identity  (physical) 
self-concept 

Process  Area:  developing  fluency  in  expressing 
ideas  pictorially  and  through 
discussion 


Affective  Area:  developing  attitudes  of 

appreciation  of  self  and  others 
by  recognizing  the  importance 
of  the  human  (physical)  body 


CONNECTIONS  FOR  TEACHERS: 


While  expanding  the  idea,  “we  all  have  a  body,  ’’you  may  wish  to  introduce  the 
ideas  that  we  are  living  things,  that  we  are  human  beings,  that  we  have  bodies  and 
minds,  and  that  we  are  unique  individuals.  Some  of  these  topics  will  extend 
naturally  into  science. 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


1 .  Using  a  cutout  of  each  child’s  body,  have 
each  child  hold  his/her  own  body  cutout  in 
front  of  him/her.  Request: 

—  Would  all  females  please  stand  on  the 
right  side  of  the  room.  (Front  or  back) 

-  Would  all  males  please  stand  on  the  left 
side  of  the  room. 

Discuss  with  children  how  we  are  different, 
sexually  (male/female),  and  in  terms  of  body 
size  and  shape. 

2.  Discuss  with  children  the  care  and  maintenance 
of  teeth.  Focus  on  the  importance  of  regular 
brushing  and  of  visits  to  the  dentist.  Develop 

a  class  chart  entitled,  “Tooth-Losers.” 


Tooth-Losers 

September 

Wendy, John 

October 

November 

Encourage  children  to  keep  a  record  of  how 
many  teeth  are  lost,  and  when,  throughout 
the  school  term. 


_ OTHER  CONNECTIONS _ 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 

Health 

Language  Arts  (Vocabulary) 

female,  male,  boy,  girl,  woman,  man,  lady, 
gentleman,  mouth,  tongue,  teeth,  tall, 
medium,  short 

Mathematics 

Books 

Barnett,  Naomi.  /  Know  a  Dentist.  Putnam. 
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We  oil  hove  o  body  but. 


_  INTENDED  CONNECTIONS  _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


CONNECTIONS  FOR  TEACHERS: 


_ MAKING  CONNECTIONS  _ 

(ACTIVITIES  AND  DISCUSSIONI 

3.  Discuss  and  make  a  chart  with  children  of 
the  parts  of  the  mouth.  (Lips,  tongue,  teeth.) 
Have  children  identify  the  function  and 
importance  of  each  mouth  part. 


Parts  of  the  Mouth 

lips 

help  us  communicate  (speak,  sing) 
get  chapped  in  cold  weather 
can  have  lipstick  on  them 

tongue 

helps  us  eat  (speak) 

teeth 

help  us  eat  (chew,  speak) 

4.  As  they  read  page  three,  encourage  children 
to  recognize  that  we  all  have  bodies  but  that 
they  are  all  different,  that  we  all  have  lips 
but  that  they  differ  from  person  to  person 
(thin,  thick,  curved,  straight),  and  so  on. 


_ OTHER  CONNECTIONS _ 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 
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We  all  have  hair  but.. 


_ INTENDED  CONNECTIONS  _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS! 

Concept  Area:  identity  (physical) 
self-concept 


Process  Area:  comparing  and  classifying 

generalizing  about  human  beings’ 
similarities  and  differences 


Affective  Area:  developing  competencies  in 

assessing  choices  one  makes  in 
terms  of  their  consequences 
to  self  and  others 


CONNECTIONS  FOR  TEACHERS: 


U  hile  discussing  differences  in  “ how  we  look,  "  children  should  be  encouraged  to 
examine  and  discuss  their  responsibilities  in  maintaining  or  looking  after  their 
bodies  through  exercise,  health  care,  and  so  on.  As  an  extension  of  this,  children 
should  be  able  to  identify  other  people  who  help  them  do  this  such  as  dentists, 
doctors,  school  nurses,  parents,  teachers,  barbers/liairdressers,  and  many  others. 


MAKING  CONNECTIONS 


OTHER  CONNECTIONS 


(ACTIVITIES  AND  DISCUSSION) 


1.  Blindfold  children,  one  at  a  time.  Encourage 
them  to  identify  their  classmates,  using  their 
hands  only.  The  blindfolded  child  should  be 
encouraged  to  pay  attention  to  the  shapes 
and  sizes  of  noses,  ears,  eyes,  and  so  on. 
Discuss  with  children  what  it  would  be  like 
to  be  blind.  Review  with  them  the  functions 
that  eyes,  noses,  and  ears  serve.  Ask: 

—  How  are  we  the  same?  (We  all  have 
eyes,  noses,  ears.) 

—  How  are  we  different? 

In  your  discussion,  include  people  who  have 
lost  the  use  of  a  sense  such  as  sight,  hearing, 
or  smell.  Discuss  with  children  individual 
differences  with  respect  to  size,  shape,  and 
colour. 

2.  Discuss  with  children  the  people  who  help 
us  take  care  of  ourselves.  (Optometrist, . . .) 


3.  Discuss  and  develop  with  the  class  a  chart  that 
makes  a  distinction  between  two  aspects  of 
“how  1  look.” 


I  have  a  choice  .... 

1  do  not  have  a  choice  .... 

1  wear  my  hair  short. 

1  have  hair. 

1  have  glasses. 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Health  Health-maintenance  personnel 

Language  Arts  (Vocabulary) 
eyes,  nose,  ears,  hair 
( Functions  of  body  parts  may  be 
included,  if  desired.  ) 

Music 

Nursery  rhymes  and  action  songs  using 
parts  of  the  body  -  “Head,  Shoulders, 
Knees,  and  Toes,”  “Hockey  Pockey,” 
“Put  Your  Fingers  in  the  Air.” 

Science 

Books 

Doss,  Helen.  Your  Skin  Holds  You  In. 
Messner. 
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INTENDED  CONNECTIONS 


(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


4.  Discuss  with  children  the  following  questions: 

-  How  do  my  choices  affect  other 
people? 

-  Do  other  people  help  us  make  choices 
about  how  we  look?  (Parents.) 

5.  Draw  on  children’s  experiences  to  discuss  the 
question: 

-  Can  you  tell  it’s  . . .  by  . . .? 

(John/way  he  combs  his  hair.) 

6.  Introduce  and  discuss  with  children  the  word 
trust.  Ask: 

-  When  have  you  had  to  trust  someone? 
(Dentist,  when  suffering  from  a 
toothache;  bus  driver,  when  riding  on 
a  bus;  friend,  when  playing  a  game.) 

Explore  the  idea  of  trust  further  in  the 
context  of  “our  bodies.”  Ask: 

-  Whom  do  we  trust  to  care  for  them? 
(Optometrist,  doctor,  nurse.) 


OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 
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_  INTENDED  CONNECTIONS  _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


Concept  Area:  identity  (physical) 
self-concept 

Process  Area:  comparing,  contrasting,  and 

classifying  information  (How  am 
1  the  same?  different?) 

expressing  a  point  of  view  (Is  it 
good  to  be  different?  the  same?) 

Affective  Area:  developing  an  appreciation, 
tolerance,  and  respect  for 
diversity  as  it  is  displayed  by 
human  beings  in  the  way  they 
look 


CONNECTIONS  FOR  TEACHERS: 


Our  society,  rich  in  diversity  and  change,  is  often  alienating  and  stressful  to 
individuals.  The  idea  of  community  should  underlie  discussions  focussed  on  these 
two  pages. 

As  desirable  as  it  is  to  be  an  individual,  it  is  also  desirable  to  “belong.  ”  Children 
should  become  aware  of  the  many  instances  in  which  they  do  belong,  to  family, 
to  friends,  to  neighbourhood,  to  clubs,  and  to  the  classroom. 


MAKING  CONNECTIONS _  _ OTHER  CONNECTIONS 


(ACTIVITIES  AND  DISCUSSION) 


1.  Discuss  with  children  the  ideas  raised  by  the 
sentences  and  pictures  on  page  six.  Focus  on 
ways  in  which  we  are  alike  and  are  different, 
physically.  Ask  children  to  look  at  the  picture 
at  the  top  of  page  seven.  Ask  them  to  give 
reasons  why  it  is  sometimes  good  to  be 
different.  Ask  them  to  look  at  the  picture 

at  the  bottom  of  page  seven,  and  to  give 
reasons  why  it  is  sometimes  good  to  be 
the  same. 

2.  Prepare  a  story  with  the  class  about  a  place 
where  everyone  looks  alike.  Discuss  the 
problems  there  would  be  with  identification. 

3.  Extend  the  discussion  of  unique  identity 
with  children  by  having  them  compare 
fingerprints  they  make  by  dipping  their 
thumbs  into  paint  and  then  stamping  them 
on  a  chart. 

4.  Have  children  compare  the  two  classroom 
pictures  on  page  seven.  Ask  children  of  which 
class  they  would  enjoy  being  a  part. 

-  Which  of  the  two  classrooms  is  most 
like  the  classroom  you  are  in  today? 
Why? 

5.  You  may  wish  to  have  students  create  figures, 
using  shapes,  similar  to  those  on  page  seven. 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 
Art 

Language  Arts  (Vocabulary) 
square,  triangle,  circle,  .  .  . 

Mathematics 

Shapes 
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Con  you  tell  it's  me  by  the  way  I  look? 


_  INTENDED  CONNECTIONS _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS! 

Concept  Area:  identity  (physical) 
self-concept 

Process  Area:  making  responsible  choices 

Affective  Area:  developing  an  appreciation  of 
self  and  others 

developing  an  appreciation  of 
values  displayed  by  self  and 
others  when  making  choices 
in  terms  of  “how  I  look” 


CONNECTIONS  FOR  TEACHERS: 


Children  should  realize  that  "we  are  who  we  are,  ”  even  though  our  appearance 
changes  from  time  to  time.  Children  should  realize  that  sometimes  we  have  a  choice 
to  make  concerning  our  physical  appearance,  and  sometimes  we  do  not.  The  choices 
we  make  demonstrate  to  others  who  we  are  and  the  things  that  are  important  to  us, 
personally. 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION! 


Encourage  children  to  share  and  discuss  with 
each  other  their  experiences  of  change  in 
physical  appearance.  (Changing  clothes, 
haircuts.) 

Have  children  collect  and  display  pictures 
from  magazines  illustrating  a  variety  of 
choices  people  make  with  respect  to  the 
way  they  look.  In  the  discussion,  help 
children  to  recognize  the  choices  made 
which  contribute  to  a  person’s 
individuality. 

Young  children  enjoy  opportunities  to  look 
at  themsleves.  Having  a  full-length  mirror  in 
the  classroom  would  assist  in  developing 
this  topic. 


OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Language  Arts 
Speaking 


TEACHING  NOTES 


if 


Can  You  Tell  It’s  Me... 

By  the  Way  I  Show  My  Feelings? 


Can  You  Tell  It’s  Me. . . 

By  the  Way  I  Show  My  Feelings? 


INTENDED  CONNECTIONS 


CONNECTIONS  FOR  TEACHERS: 

We  are  all  alike  in  terms  of  experiencing  and  feeling  emotions.  However,  we  are 
different  in  the  ways  in  which  these  emotions  are  expressed.  In  this ,  we  have  a  choice. 

Discussions  concerning  feelings  and  emotions  with  primary-school-aged  children 
are  often  left  at  a  “. superficial  level.  ”  Underlying  our  “deep  feelings  we  often  find 
as  human  beings  questions  that  lead  us  into  other  domains  —  spiritual,  philosophical, 
and  so  on.  As  teachers,  we  ought  to  realize  that  many  of  these  broad  issues  cannot 
be  considered  exclusively  and  adequately  by  the  school ;  many  are  a  joint 
responsibility  with  home,  church,  and  community.  What  is  of  importance  to 
classroom  teachers  is  the  need  for  children  to  identify  and  discuss  those  feelings 
that  emerge  in  friendship,  family,  community,  and  other  relationships.  The  child  s 
perspective  is  essential  to  effective  consideration  of  issues,  which  are  closely  related 
to  the  feelings  and  emotions  we  experience. 


MAKING  CONNECTIONS  _ OTHER  CONNECTIONS 


(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


(ACTIVITIES  AND  DISCUSSION) 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Concept  Area:  identity  (emotional) 
interaction 
self-awareness 


Process  Area:  recognizing  and  interpreting 
feelings  and  emotions 
observing  and  hypothesizing 

Affective  Area:  developing  positive  attitudes 
towards  self  and  others 

developing  attitudes  of 
empathy  for  others  by 
recognizing  that  everyone 
has  feelings  and  emotions 


1 .  Discuss  with  children  opposites  in  terms  of 
how  we  “feel.”  Have  children  collect,  cut,  and 
paste  pictures,  from  magazines,  that  show 
feelings  expressed  on  people’s  faces. 
(Happiness/sadness,  joy/pain,  anger  or 
excitement/boredom,  contentedness/ 
loneliness.) 

2.  Encourage  children  to  examine  their  faces 
in  a  mirror.  Ask  them: 

-  Do  you  look  the  same  all  the  time? 

(As  we  feel  differently,  our  faces  look 
different.) 

Have  children  experiment  changing  the 
expressions  on  their  faces  to  show  different 
feelings. 

3.  Ask  children  to  study  the  facial  expressions 
on  the  boy’s  face  on  the  cover.  Ask  them  to 
guess  what  activity  the  boy  might  be  engaged 
in,  what  the  situation  was  that  made  him 
feel  as  he  does,  who  the  people  might  be  who 
have  made  him  feel  this  way,  and  so  on. 


Language  Arts 

Speaking,  reading/viewing 

Language  Arts  (Vocabulary) 
happy,  sad,  joy,  pain,  anger  .  .  . 
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Sometimes  I  am  angry 
I  have  (eelings. 


__  INTENDED  CONNECTIONS _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


Concept  Area: 


identity  (emotional) 

indirection 

self-awareness 


Process  Area:  reflecting  upon  and  analyzing 
emotions  and  feelings  and 
ways  in  which  they  are 
expressed 

tolerating  differences 


Affective  Area: 


developing  tolerance  towards 
and  understanding  of  others 
with  different  points  of  view 


CONNECTIONS  FOR  TEACHERS: 

Often,  children  may  encounter  a  feeling  that  cannot  be  explained  in  words.  As 
displayed  on  page  one,  many  feelings  arise  when  people  fail  to  agree  or  come  to  a 
common  understanding  of  a  situation.  Children  should  be  encouraged  to  realize 
that  disagreements  are  natural  and  inevitable.  They  occur  in  the  lives  of  all  people, 
especially  when  interaction  takes  place.  Not  only  are  individual  people  affected,  but 
cities,  towns,  and  countries  of  the  world  have,  and  are  affected  by,  disagreements. 
Because  these  matters  are  universal  and  central  to  our  experience  as  human  beings, 
children  ought  to  be  encouraged  to  question  and  inquire  into  the  source  of  the 
disagreements  (value  positions). 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


1  •  Have  children  read  the  sentences  on  page 
one  and  look  at  the  picture.  Ask  them: 

-  Have  you  ever  been  angry?  When? 

Allow  children  an  opportunity  to  share  their 
experiences  of  anger  with  each  other. 

2.  Encourage  children  to  brainstorm  to  develop 
a  list  of  words  to  describe  feelings.  (Nervous, 
upset,  shy,  proud,  hostile,  cross,  fond, 
cheerful,  friendly,  curious,  sulky,  calm.) 

3.  Have  children  collect  pictures  from  magazines 
that  show  ways  in  which  feelings  are 
expressed.  (Painting  a  picture,  kicking  a 
bicycle,  throwing  a  punch,  screaming,  crying 
in  joy.) 

4.  Children  could  draw  pictures  of  themselves 
when  they  are  mad  or  angry.  Discuss  with 
them  the  positions  of  parts  of  their  bodies 
that  reveal  the  emotions  they  feel.  (Fist  - 
open  or  closed,  eyebrows,  eyes  -  open  or 
closed,  feet  -  off  or  on  the  ground.) 


OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Language  Arts 

Vocabulary  development 
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Sometimes  I  om  angry 
I  have  feelings. 


_  INTENDED  CONNECTIONS_ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION! 


5.  Introduce  and  discuss  with  children  the  term 
disagreement  in  the  context  of  the  picture. 

•  Brainstorm  with  children  about  the  kinds  of 
disagreements  they  have  experienced  or 
observed.  Chart  the  sources  with  children. 


OTHER  CONNECTIONS 


Disagreements 


At  home 


my  sister  and  1  don’t 
agree  on  TV  stations 
to  watch. 

I  don’t  always  agree 
with  my  parents  on 
bedtime. 


At  school  • 

On  the  playground  • 

In  our  neighbourhood* 
In  our  city  • 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 
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Sometimes  I  om  loving. 
I  hove  feelings. 


Sometimes  l  om  happy. 
I  hove  feelings. 


INTENDED  CONNECTIONS 


(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 

Concept  Area:  identity  (emotional) 
interaction 


Process  Area:  predicting,  inferring,  and 

classifying  information  about 
feelings  and  emotions 


Affective  Area:  developing  an  understanding 
of  the  (values)  feelings  and 
emotions  which  underlie  the 
actions  of  self  and  others 


CONNECTIONS  FOR  TEACHERS: 


Not  only  can  we  share  “ things ,  ”  hut  we  can  share  oar  feelings  with  others,  especially 
our  families.  As  shown  on  pages  two  and  three ,  feelings  are  being  expressed  and 
shared.  Letting  others  know  how  we  feel  is  important  for  a  number  of  reasons.  It 
helps  others  to  know  one  better  and  sometimes  makes  one  feel  better.  Sharing 
feelings  helps  others  decide  what  to  do  and  how  they  can  help  us.  Sometimes  sharing 
helps  us  to  be  fair  and  not  to  be  afraid. 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


1.  Have  children  read  the  sentences  on  pages 
two  and  three  and  look  at  the  pictures.  Discuss 
with  children  the  feelings  and  emotions  felt 
by  the  boy.  Ask  children  if  they  have  ever 

felt  this  way. 

—  How  did  others  in  the  pictures  feel? 

2.  Present  a  picture  of  two  children  punching 
each  other.  Show  five  different  emotional 
reactions:  crying,  laughing,  excitement,  anger, 
and  puzzlement.  Ask  children  if  these 
emotions  could  all  be  acceptable  ways  to 
react  in  this  situation.  Discuss  with  children 
how  we  sometimes  react  differently  to  the 
same  situation. 

3.  Introduce  and  discuss  with  children  the  word 
courage  as  it  applies  to  page  two.  Encourage 
children  to  guess  what  the  situation  was  that 
caused  the  boy  to  be  hurt.  Ask: 

—  When  have  you  been  courageous? 


OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 

Language  Arts  (Vocabulary) 
courage 

Books 

International  Year  of  the  Child.  The  Children 
Who  Learned  to  Smile.  Wiley. 

Paterson,  Diane.  Wretched  Rachel.  Dial  Press. 
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Sometimes  I  am  loving 
I  hove  feelings. 


Sometimes  I  om  hoppy 
I  have  feelings. 


INTENDED  CONNECTIONS 


(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


4.  Introduce  and  discuss  with  children  the  word 
celebration.  Discuss  the  feelings  we  have  when 
we  celebrate  an  occasion.  (Usually  happiness.) 
Chart  the  emotions  with  children. 


OTHER  CONNECTIONS 


Celebration 

How  I  Felt 

birthday 

happy 

Chanukah 

•  •  • 

Easter 

•  •  • 

anniversary 

•  •  • 

Hallow’een 

•  •  • 

•  •  • 

Encourage  all  children  to  add  ethnic,  cultural, 
and  traditional  celebrations  of  their  own  to 
the  list.  These  may  be  discussed  further  and 
class  experiences  shared. 

5.  Encourage  children  to  reflect  upon  occasions 
when  they  have  shared  their  hurt  (page  two) 
and  their  joy  (page  three)  with  others. 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 
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(CONCEPT.  PROCESS.  AFFECTIVE  AREAS) 


Concept  Area:  identity  (emotional) 
Interaction 
seif-concept 

Process  Area:  inferring  from  evidence  and 
given  clues 


Affective  Area:  developing  attitudes  of  self 
worth  by  forming  positive 
attitudes  about  feelings  and 
emotions  personally  felt 


CONNECTIONS  FOR  TEACHERS: 


Feelings  and  emotions  arc  not  unique  to  children.  Human  beings  of  all  ages 
experience  feelings  and  emotions  and  have  similar  needs.  By  discussing  situations 
and  experiences  of  others,  children  may  make  the  connection  to  their  own  lives. 
It  is  important  for  young  children  to  realize  that  others  experience  loneliness  and 
fear. 


_ MAKING  CONNECTIONS _ 

(ACTIVITIES  AND  DISCUSSION) 

Ask  children  to  look  at  the  picture  on  page 
four.  Ask  them: 

—  What  evidence  (clues)  helps  us  to  know 
the  feelings  that  are  being  experienced 
by  the  boy? 

-  Have  you  ever  been  hurt  or  lonely? 
What  should  be  done? 

Discuss  the  following  alternatives: 

—  Should  you  pretend  you  aren’t? 

—  Should  you  hide?  tell  others  everything 
is  OK?  do  something  which  makes  you 
feel  good? 

Have  children  read  the  sentences  on  pages 
four  and  five  and  look  at  the  pictures.  While 
discussing  how  the  child  on  page  five  felt, 
ask: 

-  Should  you  always  show  your  feelings? 
Why  or  why  not? 

-  Why  would  you  hide  your  feelings 
sometimes? 

Help  children  to  realize  that  they  should  not 
feel  guilty  about  showing  their  feelings. 
(Crying  when  lost.) 

-  Have  you  ever  been  lost? 

-  If  you  are  lost,  what  do  you  do? 

You  may  find  this  a  good  time  to  review 
with  children  addresses  and  telephone 
numbers,  and  so  on. 


_ OTHER  CONNECTIONS _ 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 
Language  Arts 

Reading,  speaking,  listening,  printing 
Mathematics 

Reading  numbers,  counting 
Books 

Jewell,  Nancy.  Bus  Ride.  Harper. 

Numeroff,  Laura  Joffe.  Phoebe  Dexter  Has 
Harriet  Peterson 's  Sniffles.  Grccnwillow. 

Rockewell,  Anne.  Willy  Runs  Away.  Dutton. 
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Sometimes  I  om  lonely.  Sometimes  I  om  ofrold. 


CONNECTIONS  FOR  TEACHERS: 


MAKING  CONNECTIONS  _ OTHER  CONNECTIONS 


(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


(ACTIVITIES  AND  DISCUSSION) 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


3.  Discuss  the  fact  that  “feelings  come  and  go.” 
Encourage  children  to  use  the  stem  sentences: 

-  Sometimes  I  feel  .... 

-  At  lunch  today  I  felt  .... 

—  Yesterday  I  felt  .... 

Discuss  with  children  the  word  sometimes. 

4.  Discuss  with  children  the  idea  that  not  only 
are  children  often  lonely  and  afraid,  but  that 
adults  often  feel  the  same  way.  Help  them 
realize  that  adults  need  friends  too.  Ask 
children  to  think  of  the  adults  they  know 
and  of  situations  in  which  the  adults  have 
been  or  might  be  lonely  or  afraid. 
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Sometimes  I  am  excited. 
I  have  feelings. 


Sometimes  I  am  puzzled 
I  have  feelings. 


_  INTENDED  CONNECTIONS _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREASI 

Concept  Area:  identity  (emotional) 
self-concept 
self-awareness 

Process  Area:  analyzing  and  evaluating  data 
by  comparing  and  contrasting 
points  of  view  (of  others) 

Affective  Area:  developing  attitudes  of 

empathy  by  recognizing  the 
presence  of  feelings  and 
emotions  in  the  lives  of 
others 


CONNECTIONS  FOR  TEACHERS: 


Emotions  and  feelings  are  centra!  to  our  being.  Opportunities  for  exploring  and 
discussing  emotions  and  feelings  are  important  aspects  of  understanding  many 
human  experiences. 

Because  of  the  abstract  nature  of  emotions  and  feelings,  discussion  often 
ecomes  difficult.  Teachers  will  often  rely  to  a  certain  degree  on  their  " intuitive  ” 
sense  as  well  as  on  concrete  examples  in  dealing  with  the  topic. 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


Have  children  read  the  sentences  on  pages 
six  and  seven  and  look  at  the  pictures.  In 
discussing  the  picture  on  page  seven,  ask: 

-  Have  you  ever  been  puzzled?  confused? 
Have  children  identify  the  circumstances. 
(Deciding  what  to  wear,  what  to  do,  how  to 
behave,  what  to  play,  how  to  spend  money.) 

Ask  children  to  tell  what  clues  there  arc  in 
the  picture  about  how  the  boy  feels.  Discuss 
with  children  the  clues  offered  by  facial 
expression,  body  movement,  and  gesture  in 
learning  ways  to  recognize  how  people  feel. 


_  OTHER  CONNECTIONS _ 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 

Drama 

Dramatization 
Language  Arts 

Reading,  speaking,  listening  to  others 
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Con  you  toll  it’s  me  by  the  woy 


_  INTENDED  CONNECTIONS _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 

Concept  Area:  identity  (emotional) 
self-concept 

Process  Area:  analyzing  and  evaluating 

information  by  comparing  and 
contrasting  feelings  and 
emotions  experienced  and 
displayed  by  others 


Affective  Area:  developing  positive  attitudes 
and  appreciation  of  others  by 
recognizing  similarities  and 
differences  in  their  emotional 
identities 


CONNECTIONS  FOR  TEACHERS: 


Feelings  and  emotions  affect  our  view  and  perspective  of  the  world.  It  is  important 
for  young  children  to  realize  how  feelings  and  emotions  can  distort  our  perceptions 
and  that  they  have  a  powerful  effect  on  our  lives. 


_ MAKING  CONNECTIONS  _ 

(ACTIVITIES  AND  DISCUSSION) 

1 .  Display  clocks,  arranging  pictures  of  faces 
showing  a  variety  of  emotions  beside  each 
clock.  Encourage  children  to  recall  the  way 
they  felt  at  the  times  indicated  on  the  clock. 
Children  might  respond  in  incomplete 
sentence  patterns. 

At  .  . .  o’clock,  1  was .  .  .  because  .... 

2.  Discuss  situations  with  class  in  which 
feelings  are  experienced.  Identify  them, 
using  the  stem  sentences: 

-  When  I  win  a  prize,  I  feel  .... 

-  When  I’m  late  for  school,  I  feel  .... 

-  When  someone  else  is  hurt,  1  feel  .... 
When  someone  else  is  happy,  I  feel  .... 
When  my  parents  call  a  babysitter  I 
don’t  like,  I  feel  .... 

-  When  1  lose  my  favourite  toy,  I  feel 

-  When  I  broke  my  mom’s  best  dish, 

I  felt  ...  . 


_ OTHER  CONNECTIONS _ 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Health 

Self-awareness 
Language  Arts 

Reading,  viewing,  speaking,  listening 

Mathematics 

Telling  time,  numeration 


30 


Con  you  fell  it  s  me  by  the  way 


_  INTENDED  CONNECTIONS 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


3.  Discuss  with  children  all  the  different  ways 
in  which  we  let  our  families  and  others  know 
about  our  feelings.  Have  them  think  of 
situations  or  times  during  which  family, 
friends,  teachers,  and  others  would  not  know 
about  how  they  feel  unless  they  were  to  show 
them.  Discuss  with  children  times  when  it 
might  be  best  to  hide  their  feelings,  if  there 
are  any  such  times. 


OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 
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Can  You  Tell  It's  Me.. 


(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


Concept  Area:  identity  (intellectual) 
interaction 

Process  Area:  observing,  comparing,  and 

contrasting  information  about 
the  ways  people  learn 

Affective  Area:  developing  an  appreciation  for 
uniqueness  in  the  capabilities 
of  self  and  others 


CONNECTIONS  FOR  TEACHERS: 


Human  beings  develop  an  “intellectual  control  and  understanding”  of  their 
TfTvoTlt  !rt°Ugk,  mtera,c:twn  ™th  both  the  physical  and  human  components 

obLrtuniZS  T  *°  Uldn'n  ’*  attention  10  the  di™se  nature  of  learning 
opportunn.es  such  as  viewing  a  film,  listening  to  others ,  resolving  a  problem  on 
ont  j  own,  leading  a  book,  and  so  on,  while  interacting. 

bC  “Sed  l°  IU’l/>  ch,ldrcn  develop  positive  attitudes  towards  school. 

rl?,n  J  Wr  are  not  S°°d’’ or  “bad” at  learning,  just  different,  should  be 
discussed  and  reinforced  with  children. 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


1 .  Discuss  the  cover,  front  and  back,  with 
children.  The  cover  suggests  ways  in  which 
we  learn  including  reading,  following 
directions,  painting,  computing,  and  making 
decisions  (shopping). 

2.  Develop  an  experience  chart. 


There  are  many  kinds  of  learning. 

caring  for  others 

doing  things 
thinking 
making  things 
listening 
deciding 
creating 
seeing 
taking  a  risk 

babysitting,  looking  after  a  pet 
skating,  walking,  throwing  a  ball 

OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Art 

Creating 
Language  Arts 

Speaking,  reading,  listening,  writing 
Mathematics 

Making  change,  computing 


Add  to  this  list  throughout  the  study  and  the 
year.  Encourage  children  to  list  examples  of 
learning. 


This  Is  my  nose. 


This  Is  my  longue. 

Whol  con  I  loom  by  losilng? 


_ INTENDED  CONNECTIONS  _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 

Concept  Area:  identity  (intellectual) 

Process  Area:  synthesizing  and  classifying 
information  gathered  about 
the  senses 


Affective  Area:  developing  attitudes  and 
appreciation  of  self  worth 
by  forming  positive  feelings 
about  the  human  body  and 
its  senses  (.  .  .  in  helping  us 
learn) 


CONNECTIONS  FOR  TEACHERS: 


A  major  objective  in  schooling  is  the  building  of  open  and  inquiring  minds.  This 
notion  may  be  discussed  with  the  mature  child.  Classroom  activities  and  experiences 
should  promote  and  enhance  this  aspect  of  learning. 

An  obvious  extension  for  this  area  of  study  would  focus  around  those  parts  of 
me”  that  help  one  understand  the  world.  People  become  aware  of  their  environment 
through  their  senses. 


MAKING  CONNECTIONS  _ OTHER  CONNECTIONS 


(ACTIVITIES  ANO  DISCUSSIONI 


1 .  Introduce  children  to  the  five  senses  and 
discuss  them  with  them.  (Seeing,  hearing, 
tasting,  smelling,  touching.)  Develop  a  chart 
with  the  class  to  illustrate  the  parts  of  the 
body  used  with  each  sense. 

2.  Blindfold  children.  Allow  them  to  smell  and 
taste  a  variety  of  foods.  Ask: 

-  What  is  it? 

-  How  do  you  know? 

3.  Discuss  with  children  the  fact  that  there  are 
many  different  shapes  of  noses.  Ask: 

-  Do  they  all  smell  tilings  the  same  way? 

-  What  do  noses  do?  (Smell,  sniff,  inhale, 
blow,  hold  up  eyeglasses,  wiggle.) 

-  What  words  describe  smells?  (Sour, 
spicy,  sweet,  fragrant,  perfumed,  rank.) 

-  What  happens  when  you  have  a  cold? 

4.  Have  children  discuss  the  role  of  the  tongue, 
lips,  and  teeth  in  eating  and  tasting.  Have 
them  examine  tongues  under  a  magnifying 
glass. 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 

Language  Arts  (Vocabulary) 
nose,  tongue 
Sense  words 

Science 
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This  is  my  nose. 

Whol  con  I  leom  by  smelling? 


This  is  my  tongue. 

What  con  I  leom  by  tosting? 


_  INTENDED  CONNECTIONS_ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


5.  Discuss  with  children  the  individual 
differences  that  emerge  with  respect  to  like i 
and  dislikes  of  many  foods.  Encourage  children 
to  draw  pictures  of  things  they  like  and  don’t 
like  the  taste  of.  Have  them  compare  their 
likes  and  dislikes  with  each  other. 

6.  Children  may  wish  to  discuss  their  personal 
experiences  of  “smelling”  and  “tasting.” 


OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 
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These  ore  my  eyes.  These  ore  my  bonds 


INTENDED  CONNECTIONS _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


Concept  Area:  identity  (intellectual) 

Process  Area:  detecting  discrepancies  by  critical 
examination  of  one’s  human/ 
natural  environment 

Affective  Area:  developing  an  understanding 
of  values  by  identifying  the 
tilings  that  we  can  do  in  order 
to  show  that  we  can  do  and 
learn  tilings  by  ourselves 


CONNECTIONS  FOR  TEACHERS: 


CHildr,,  ouSM  ,o  develop  ttLl 

ISZZ'rftZZfc'JSZ,  JL.  or, 

left  to  learn  and  many  ways  in  which  to  learn  them. 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


1 .  Make  a  class  list  of  all  the  things  that  can  be 
done  with  hands.  (Shake,  twirl,  gesture.) 

2.  Children  may  trace  their  hands  and  label  the 
parts,  counting  their  fingers.  Having  children 
make  and  compare  fingerprints  reinforces 
unique  identity,  developed  earlier  in  the  series. 

3.  Fold  a  large  sheet  of  paper  in  half.  On  one 
side,  print  I  can  do  ....  On  the  other  side, 
print  I  can  not  do  . .  .  (yet).  Have  children 
draw  pictures  of  the  things  they  have  and 
have  not  learned  to  do  yet.  (Driving  a  car, 
skydiving.) 

4.  Display  a  variety  of  textures  to  the  class. 
Discuss  and  label  them  with  children.  Blind¬ 
fold  children  and  ask  them  to  touch  a  variety 
of  tilings.  Have  them  describe  the  tilings  they 
touch  in  terms  of  how  they  feel,  not  in 
terms  of  what  they  are. 

5.  Play  a  memory  game  with  children.  Show 
them  a  large  number  of  objects  on  a  tray, 
allowing  just  a  few  seconds  for  them  to  look 
at  them.  Then  remove  the  tray  from  sight 
and  ask  children  to  recall  the  objects. 


OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Drama 

Showing  what  hands  can  do 
Health 

Eye  examination  in  nurse’s  office 
Language  Arts 

Collecting  and  displaying  pictures  of  hands 
in  action 

Language  Arts  (Vocabulary) 

Texture  words  -  soft,  rough,  smooth,  prickly 

Mathematics 

Finger  plays,  “Ten  Little  Fingers” 
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These  ore  my  eyes. 


These  ore  my  hands. 

What  con  I  leom  to  do  with  my  hands? 


What  can  I  leorn  by  listening? 


INTENDED  CONNECTIONS 


(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


,  Have  children  brainstorm,  classifying  sounds 
they  hear  in  the  kitchen,  at  school,  on  the 
playground,  on  the  street,  in  stores,  in  the 
neighbourhood,  on  a  train,  in  a  car,  in  an 
elevator,  at  night,  and  so  on. 


OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 
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This  is  my  family. 

Whof  do  I  learn  from  my  family? 


This  is  my  school 
Whoi  do  I  learn  of  school? 


INTENDED  CONNECTIONS 


(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 

Concept  Area:  identity  (intellectual) 
interaction 
self-awareness 


Process  Area:  hypothesizing  and  predicting 
situations  that  provide 
opportunities  for  learning 


Affective  Area:  developing  an  appreciation  for 
different  styles  of  learning 


CONNECTIONS  FOR  TEACHERS: 


Just  as  teachers  are  "models"  from  which  children 

selves  as  models  for  others  to  learn  from.  Children  should  be  aware  that  we  all 
affect  people  in  two  ways:  by  being  who  we  are  and  by  being  wh“t  ™e  ar  ,  , 

Children  should  realize  that  individuals  have  a  choice  with  refect  t0  ^  f  ey 
learn  ”  and  that  it  is  up  to  each  individual  to  develop  a  personal  responsibility  for 
his/her  own  learning,  though  still  needing  others.  As 

of  "learning, "  they  will  realize  that  some  things  are  more  important  to  learn  than 
others. 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


1 .  Discuss  with  children  the  situations  shown 
in  the  pictures  on  pages  four  and  five. 
Encourage  children  to  recall  occasions  in 
which  learning  took  place.  (Through  inter¬ 
action  at  home  or  at  school.)  An  experience 
chart  may  be  developed  and  additions  made 
to  it  throughout  the  term. 


On  Sunday,  Jeffs  sister  taught  him 
a  new  card  game. 

After  school,  Jeff  taught  his  friends, 
Karen  and  John. 

Marion  helped  her  father  fix  the  record 
player.  She  learned  some  new  words: 
needle,  arm,  volume  control, .... 


2.  Discuss  with  children  learning  at  home  and 
at  school.  Children  could  draw  a  picture  or 
write  a  story  about  learning  experiences  they 
have  had  in  these  two  places. 

3.  Discuss  with  children  how  parents  and  teachers 
often  work  together  to  help  us  leam.  Have 
them  think  of  a  time  when  their  parents  helped 
them  with  a  school  project.  Ask  them  what 
happens  when  their  parents  and  teachers 
don’t  agree  on  something  such  as  how  to  do 
mathematics  problems,  or  how  to  spell  a 
word,  and  so  on.  


OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Language  Arts 

Vocabulary  development 

Books 

Zolotow,  Charlotte.  Someone  New.  Harper. 
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What  can  I  learn  from  other  people? 


What  can  other  people  learn  from  me? 


INTENDED  CONNECTIONS 


(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


Concept  Area:  identity  (intellectual) 
interaction 
self-concept 
self-awareness 


Process  Area: 


analyzing  and  synthesizing 
characteristics  of  learning  what 
we  learn  and  the  ways  we  learn 


Affective  Area: 


CONNECTIONS  FOR  TEACHERS: 


Children  should  become  aware  of  the  powerful  effect  other  people  can  have  on  their 
lives.  We  learn  from  others  and  others  still  learn  from  us.  Young  children  can  be 
shown  that  adults  often  learn  from  children.  Children  should  realize  that  they  them¬ 
selves  have  the  potential  to  teach.  Other  people,  whether  old  or  young,  will  learn  by 
being  with  them.  Many  adults  are  willing  and  anxious  to  listen  to  and  learn  from 
children.  Learning  is  a  two-way  process.  When  people  interact,  learning  takes  place. 


developing  a  respect  and 
appreciation  for  other  people, 
regardless  of  age,  sex,  size,  or 
colour,  as  a  source  of  information 
from  which  one  can  learn 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


1 .  As  a  follow-up  to  discussions  of  pages  four 
and  five,  have  children  talk  about  the  things 
we  learn  and  the  ways  in  which  we  learn 
them. 


2.  Have  children  examine  the  pictures  on  pages 
six  and  seven.  Ask: 

-  In  which  picture  might  this  kind  of 
learning  be  happening? 

Learning  to  be  careful?  (Riding  a  bike.) 
Learning  rules?  (Games,  riding  a  bike.) 
Learning  to  listen  to  others?  (All  pictures.) 
Learning  to  make  tilings? 

Learning  to  enjoy  things? 

Learning  to  think? 

Learning  to  cooperate? 


OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Language  Arts 

Speaking,  listening 


Books 

Conoway,  Judith.  Great  Indoor  Gaines  from 
Trash  and  Other  Things.  Raintrcc  Children’s 
Press. 


Rockwell,  Harlow.  Took  At  This.  Macmillan. 
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Coo  you  loll  It's  me  by  the  way 
I  leorn? 


_  INTENDED  CONNECTIONS _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREASI 

Concept  Area:  identity  (intellectual) 

Process  Area:  classifying  and  synthesizing 
information  presented  about 
learning 

Affective!  Area:  developing  an  understanding 
of  values  displayed  by  self 
and  others  when  we  do  (or 
try  to  do)  things  in  order  to 
be  like  others  (intellectually) 


CONNECTIONS  FOR  TEACHERS: 


As  unique  individuals,  we  all  have  individual  and  different  styles  of  learning.  Some 
of  us  learn  best  by  listening,  some  need  to  see,  to  touch,  and  to  hear.  These  are  all 
acceptable  ways  to  learn.  Children  should  realize  that  learning  takes  place  by 
becoming  involved,  by  doing  and  trying.  One  doesn ’t  learn  by  watching  alone,  but 
by  trying.  Making  mistakes  is  expected  and  acceptable.  Children  should  develop  a 
willingness  to  accept  new  challenges ,  to  try  something  new,  even  though  they 
might  not  succeed  each  time.  Children  should  be  supportive  of  others  learning 
something  new. 


MAKING  CONNECTIONS  OTHER  CONNECTIONS 


(ACTIVITIES  AND  DISCUSSIONI 


1 .  Develop  a  class  time-line  identifying  the 
stages  of  growth  experienced  by  each  child. 
Under  each  stage,  list  the  things  learned. 
(Riding  a  tricycle,  walking,  helping  at  home, 
skipping,  taking  a  bath  by  oneself.) 

2.  Brainstorm  with  children  and  have  them 
summarize,  using  their  experiences,  the 
different  ways  in  which  we  learn  and  the 
different  places  in  which  learning  can  occur. 
Have  them  classify  their  examples.  (From 
parents,  by  playing  games,  from  nature,  by 
reading  and  writing  and  computing  at  school, 
from  TV  and  books,  from  travel,  from 
friends  and  neighbours,  at  a  library,  at  home.) 

3.  Have  children  classify  learning  that  has  been 
fun  for  them  and  learning  that  has  been  hard 
work  for  them.  Encourage  them  to  role-play 
a  situation,  such  as  a  music  lesson, 
illustrating  learning  that  was  fun  or  hard 
work. 

4.  Encourage  children  to  work  together  to 
share  personal  successes  and  failures.  Remind 
children  to  recall  some  of  the  tilings  tried  in 
order  to  be  like  others. 


(INTEGRATION,  ENRICHMENT  AND  RESOURCESI 

Drama 

Language  Arts 

Listening,  speaking,  printing,  reading 

Language  Arts  (Vocabulary) 
fun,  work 

Mathematics 
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TEACHING  NOTES 


Can  You  Tell  It’s  Me. . . 


(CONCEPT.  PROCESS,  AFFECTIVE  AREAS) 


Concept  Area:  identity 

growth  (physical  stages) 

change 

human  needs 

Process  Area:  making  decisions 

Affective  Area:  developing  positive  attitudes 
towards  self  and  others 

developing  an  appreciation  for 
similarities  and  differences 
that  occur  with  growth 


developing  positive  attitudes 
towards  age-related  diversity 
in  human  beings 


CONNECTIONS  FOR  TEACHERS: 

Children  should  realize  that  “change” and  “growth” are  natural  and  inevitable. 
Changes  and  differences  in  human  beings  will  often  occur  for  reasons  other  than 
those  identified  in  Can  You  Tell  It’s  Me.  Such  discussion  must  be  undertaken 
sensitively  with  children.  Handicapped  children  may  wish  to  discuss  their 
disabilities  and  the  effect  of  them  on  their  lives.  (Note:  Many  handicapped  people 
do  not  view  themselves  as  being  “handicapped.  )  Children  should  also  realize  that 
decisions  we  make,  such  as  those  concerning  diet,  grooming,  cleanliness,  exercise, 
and  nutrition,  affect  our  growth  and  change. 


_  MAKING  CONNECTIONS _ 

(ACTIVITIES  AND  DISCUSSION) 

1.  Have  children  collect  and  display  pictures 
which  illustrate  the  physical  stages  of  human 
growth.  Have  them  label  the  stages:  birth, 
one  year,  two  years,  three  years,  and  so  on. 
Under  each  stage,  have  children  use  pictures 
and/or  words  to  identify  the  common 
characteristics  of  the  stage.  (Clothing  worn, 
skills  learned  -  walks,  eats  by  self,  drives 

a  car,  food  eaten,  special  traits  possessed.) 
You  may  wish  to  develop  this  as  a  time-line 
with  children.  In  the  discussion,  encourage 
children  to  recall  and  share  with  each  other 
their  experiences  of  each  stage. 

2.  Introduce  and  discuss  with  children  the 
concepts  of  dependency  and  independency. 
On  the  class  display  or  time-line  of  physical 
stages  of  human  growth,  label  and  discuss  the 
stages  in  which  human  beings  are  normally 
dependent  on  and  independent  of  others,  in 
terms  of  meeting  their  needs.  (When  babies, 
we  depend  on  others  for  food  and  shelter; 
when  adults,  we  rely  on  others  somewhat 
less;  as  we  grow  older,  we  become  dependent, 
in  some  cases,  on  others  once  again.) 


_ OTHER  CONNECTIONS _ 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 

Health 

Language  Arts  (Vocabulary) 

baby,  toddler,  teenager,  adult,  senior 
citizen,  dependent,*  independent* 

( *to  be  introduced  orally  only) 

Vocabulary  development,  discussion, 
classification 

Mathematics 

Time-lines,  numeration 

Physical  Education 

Science 

Books 

Hutchins,  Pat.  Happy  Birthday,  Sam. 
Greenwillow. 


CONNECTIONS  FOR  TEACHERS: 


I  wos  a  baby.  I  grow  and  chonge. 


_  INTENDED  CONNECTIONS 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS! 

Concept  Area:  identity 

time  (indefinite  time  concepts  - 
past,  present,  future) 
change 

Process  Area:  making  generalizations  (transfer 
of  what  is  known  about  self  to 
others) 

reflecting  upon  one’s  infant  life 

classifying  experiences  and 
characteristics  common  to 
human  beings  as  babies 


Affective  Area:  developing  an  appreciation  of 
and  a  respect  for  change  in 
human  beings  as  a  result  of 
physical  growth 

developing  an  appreciation  for 
children  younger  than  oneself 


As  teachers  we often  become  more  effective  if  we  can  be  sympathetic  and  sensitive 
o  u  child  s  life,  both  past  and  present.  Knowing  children  is  the  essence  of  being 
successful  m  the  classroom.  If  children  perceive  that  adults  arc  interested  in  them, 
personally,  relationships  will  be  formed  that  will  assist  both  children  and  teachers 
in  attaining  objectives. 


_ MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 

1.  Encourage  each  child  to  bring  to  class  a 
photograph  of  himself/herself  as  an  infant. 
Display  photographs,  concealing  identities. 
Have  children  attempt  to  match  photographs 
to  classmates.  If  you  wish,  children  could 
compare  and  discuss  photographs  of 
themselves  now  and  as  infants. 


Guess  Who. 

Then  and  Now 

□  □  Q  □ 

□  □  □  □ 

Mary  John 

2.  Ask  children  if  they  can  recall  their  babyhood. 
Discuss  what  they  remember  or  think  it  was 
like. 

3.  Introduce  and  discuss  with  children  the  time 
concept  of  past.  Ask  them  to  consider  how 
the  girl  on  page  one  felt  as  she  looked  at 
herself  in  an  earlier  time.  Encourage  children 
to  share  their  experiences  and  the  ways  in 
which  their  lives  have  been  recorded.  Help 
them  realize  that  photograph  albums  arc  a 
record  of  our  lives.  Discuss  with  children 
other  kinds  of  records  people  have  of  their 
lives.  (Health  records,  growth  charts.) 


_ OTHER  CONNECTIONS _ 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 
Health 

Visiting  clinics  to  view  health  and 
growth  charts 

Language  Arts  (Vocabulary) 

baby,  intaiit,  past,  present,  future 


I  was  a  baby.  I  grow  and  change. 


CONNECTIONS  FOR  TEACHERS: 


_  INTENDED  CONNECTIONS  _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREASI 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


4,  Discuss  with  children  the  importance  and 
significance  of  birth  and  the  way  in  which 
we  celebrate  this  event.  (Birthday.)  Prepare  a 
class  chart  with  the  months  of  the  year.  Have 
children  record  the  date  of  their  special  day. 
Discuss  with  children  the  different  ways  in 
which  people  celebrate  birthdays.  Encourage 
children  to  share  their  personal  experiences 
and  the  ways  in  which  these  celebrations  add 
pleasure  and  meaning  to  our  lives. 

5.  Discuss  with  children  how  “dependent” 
human  beings  are  during  this  early  stage  of 
life. 


_ OTHER  CONNECTIONS 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


6.  Examine  and  discuss  with  children  birth 
announcements  from  newspapers. 


I  was  a  toddler  I  grow  and  change. 


1  go  to  school  I  grow  and  chonge 


CONNECTIONS  FOR  TEACHERS: 


We  often  forget  "Itow  far  we’ve  come.  "  ,-l.v  an  important  aspect  of  developing  a 
positive  self-image  or  concept  in  young  children,  it  is  helpful  to  reflect  upon  the 
growth  and  development  in  our  own  lives.  Comparing  illustrations  on  pages  two 
and  three  will  assist  children  in  malting  connections  to  their  own  lives. 


_  INTENDED  CONNECTIONS_ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


_ OTHER  CONNECTIONS _ 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Concept  Area:  identity 
change 

Process  Area:  developing  the  ability  to  sequence 
and  arrange  personal  experiences 
in  order 

Affective  Area:  developing  an  understanding 
of  the  (values)  feelings  and 
emotions  which  are 
experienced  (personally  felt) 
at  a  particular  stage  of  human 
growth 


1 .  While  discussing  pages  two  and  three  with 
children,  focus  on  a  related  example  of 
physical  growth  within  the  experience  of 
young  children,  such  as  shoe  size.  Children 
could  trace  the  outline  of  their  feet  and 
speculate  about  the  size  of  a  "toddler’s”  foot. 

2.  Have  children  identify  the  stage  of  growth 
associated  with  certain  events.  (Growing  in/ 
falling  out  of  teeth,  getting  of  glasses, 
changing  of  hair  colour,  beginning  of  freckles, 
wrinkles.)  Because  human  beings  grow, 
develop  and  change  in  different  ways, 
encourage  children  to  realize  that  there  will 
be  many  acceptable  alternatives  that  could 

be  presented.  (Joan  lost  her  first  tooth  at 
four;  Danny  didn’t  lose  his  first  tooth  until  he 
was  six  years  old.  My  mother  wore  glasses  at 
three;  my  grandfather  didn’t  wear  glasses 
until  he  was  seventy-one.) 


Language  Arts 
Mathematics 

Measurement  concepts,  chronology 
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CONNECTIONS  FOR  TEACHERS: 


Setting  or  establishing  personal  goals  for  ourselves  adds  a  dimension  of  purpose  to 
our  lives.  As  well  as  growing  and  changing  in  “how  we  look,  ”  we  grow  and  change 
in  other  ways  -  intellectually,  socially,  emotionally,  and  spiritually.  Presenting  a 
futuristic  perspective  will  assist  children  in  recognizing  that  which  will  benefit  them 
and  society  in  the  future.  Children  should  be  aware  that  decisions  made  in  the  past 
and  present  often  do  affect  the  future. 


MAKING  CONNECTIONS 


OTHER  CONNECTIONS 


(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 

(ACTIVITIES  AND  DISCUSSION) 

Concept  Area:  identity 

1 .  To  assist  children  in  focussing  on  growth  in  a 

growth 

concrete  manner,  suggest  that  they  trace 
their  hands  and  compare  them  with  those  of 

change 

classmates  and  of  people  older  than  they  are. 

time  (future) 

2.  Discuss  with  children  the  question: 

-  Who  are  the  people  in  my  world  who 

Process  Area:  predicting  possible  alternatives 

are  older?  younger?  about  the  same  age? 

for  the  future 

3.  Have  children  complete  and  illustrate  the 

following  stem  sentences: 

Affective  Area:  developing  competencies  in 

—  I  will  look  like  .... 

assessing  (possible)  actions 

-  1  want  to  be  ...  . 

in  terms  of  consequences  to 

—  1  want  to  be  good  at  ... . 

self  and  others  (If  you  decide 

You  may  wish  to  extend  this  activity  by  having 

to  be  a  ,  what  will  the 

children  complete  additional  stem  sentences. 

results  be  for  you?  for  others?) 

In  the  future,  1  will  travel  in  a  ...  . 

In  the  future,  I  will  live  in  a  house  which 
looks  like  .... 

In  the  future,  schools  will  be  like  .... 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Language  Arts 
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I  will  be  on  adult.  I  grow  and  change  I  will  grow  old  1  grow  and  change 


_  INTENDED  CONNECTIONS  _ 

(CONCEPT.  PROCESS.  AFFECTIVE  AREAS) 


Concept  Area:  identity 
change 
interaction 

Process  Area:  interviewing 

Affective  Area:  developing  appreciation  of  and 
positive  attitudes  towards 
adult  and  senior  members  of 
the  community 


CONNECTIONS  FOR  TEACHERS: 


Children  should  realize  that,  while  growth  and  change  are  inevitable,  they  will  take 
different  directions  for  different  individuals. 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSIONI 


1.  Have  children  identify  the  stages  of  growth 
illustrated  on  pages  six  and  seven. 

2.  Invite  senior  citizens  into  the  classroom  or 
have  children  visit  a  senior  citizens’  lodge. 
Help  children  realize  that,  although  they 
may  have  few  opportunities  to  be  willr  older 
citizens,  they  should  recognize  that  these 
people  are  contributing  members  of  the 
community.  You  may  wish  to  have  children 
interview  these  people  about  their  lives. 
(Senior  citizens  will  enjoy  sharing  their 
experiences  with  others.)  You  may  find  that 
a  discussion  of  conduct  and  of  interviewing 
procedures  will  assist  in  this  activity. 


_ OTHER  CONNECTIONS _ 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Health 

Language  Arts 

Listening  to  others,  speaking,  interviewing 

Language  Arts  (Vocabulary) 
adult,  senior  citizen 

Science 
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Con  you  loll  it's  me  by  Ihe  woy  I  grow 
and  change? 


_  INTENDED  CONNECTIONS _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 

Concept  Area:  identity 
change 

Process  Area:  analyzing  and  evaluating 

Affective  Area:  developing  an  appreciation  of 
and  a  respect  for  change  in 
human  beings  as  a  result  of 
physical  growth 


CONNECTIONS  FOR  TEACHERS: 


By  reviewing  the  stages  of  growth  and  the  concepts  of  past,  present,  and  future, 
children  should  realize  and  understand  additional  aspects  of  the  human  experience. 
This  understanding  will  assist  children  in  recognizing  a  "logic”  and  order  to  their 
own  lives  and  the  world  in  which  they  live. 


MAKING  CONNECTIONS 


OTHER  CONNECTIONS 


(ACTIVITIES  AND  DISCUSSION) 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


1 .  Review  with  children  the  stages  of  human 
growth  displayed  on  page  eight. 


Language  Arts  (Vocabulary) 
Review  of  stages  of  growth 


2.  Encourage  children  to  share  their  responses 
to  the  following  questions  about  the  members 
of  their  families  who  are  in  various  stages: 

Who  has  a  toddler  in  his/her  family? 

Who  has  a  grandparent  in  his/her  family? 
Who  has  a  teenager  in  his/her  family? 


Science 

Animals,  growth,  and  development 
Books 

Kwitz,  Mary  De  Ball.  Little  Chick 's  Story. 
Harper. 


TEACHING  NOTES 


Can  You  Tell  It’s  Me. . . 

By  the  People  in  My  World? 


Can  You  Tell  It’s  Me. . . 

By  the  People  in  My  World? 


CONNECTIONS  FOR  TEACHERS: 


(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


Concept  Area:  identity  (social) 
human  needs 
interaction 

Process  Area:  classifying  ideas  presented 
about  sociality 


Affective  Area:  developing  an  appreciation 
for  the  dignity  and  worth  of 
individuals  in  society 


Experiences  and  discussions  concerning  “sociality,  "as  it  affects  the  lives  of  children, 
might  uncover  the  idea  that  we  have  no  choice  in  being  with  some  people  such  as 
our  parents,  teachers,  or  neighbours,  and  that  we  do  have  a  choice  when  deciding  to 
which  club  we  will  belong  or  whom  we  will  select  as  a  friend.  Children  should  gain 
an  understanding  of  their  sociality,  in  a  broad  sense,  as  well  as  of  the  variety  of 
relationships  that  exist  among  people.  Many  of  these  relationships  are  dependency- 
related,  existing  to  fulfil  a  need.  Of  major  concern  is  the  beginning  (in  children )  of 
an  appreciation  of  the  points  of  view  of  ethnic  and  cultural  groups  to  which  they 
do  not  belong. 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


_  OTHER  CONNECTIONS _ 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


1 .  Review  the  concept  of  needs  with  children. 
Discuss  with  them  the  “need  to  belong.”  Ask: 

-  Who  are  the  people  in  your  world 
whom  you  need? 

2.  Make  a  list,  or  illustrate,  the  people  who  are 
“connected”  in  some  way  to  the  lives  of 
children.  You  may  wish  to  use  one  child  as 
an  example  for  the  class.  Classify  the  people 
included:  circle  family  members  with  red 
crayon,  friends  with  blue,  neighbours  with 
orange,  and  community  members  with  green. 
Discuss  with  children  any  people  not 
classified  and  create  new  classifications  for 
them,  together. 


Health 

Science 


I  have  a  (amity 


_  INTENDED  CONNECTIONS  _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREASI 


Concept  Area:  identity  (social) 
interaction 
self-concept 

Process  Area:  recognizing  differences  in 
family  size  and  structure 

Affective  Area:  developing  an  appreciation  of/ 
for  families  regardless  of  size 
and  structure 


CONNECTIONS  FOR  TEACHERS: 


The  concept  of  family  size  and  structure  should  be  introduced  sensitively,  yet  in  a 
direct  manner.  Families  differ  in  structure  and  size.  Nuclear  families  may  or  may  not 
have  two  parents;  some  families  may  include  adults  who  are  not  parents.  These 
differences  are  all  acceptable. 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSIONI 


1.  Discuss  family  size  and  structure  with 
children.  You  may  wish  to  include  only  that 
information  that  is  volunteered  by  children. 

2.  Discuss  family  purpose  and  function  with 
children,  bringing  out  the  idea  that  the 
family  is  a  supportive  and  caring  institution 
that  has  the  potential  to  assist  individuals  to 
grow  and  develop  physically,  socially, 
emotionally,  intellectually,  and  spiritually. 


_ OTHER  CONNECTIONS _ 

(INTEGRATION,  ENRICHMENT  AND  RESOURCESI 

Language  Arts  (Vocabulary) 
family,  parent,  children 

Hooks 

Flory,  James.  The  Unexpected  Grandchildren. 
Houghton  Press. 


I  hove  neighbours 


I  hove  friends 


INTENDED  CONNECTIONS 


(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 

Concept  Area:  identity  (social) 
interaction 

Process  Area:  acting  responsibly 

assessing  aspects  of  one’s 
social  identity 

Affective  Area:  developing  competencies  in 
assessing  choices  or  decisions 
made  in  terms  of  consequences 
to  self  and  others 


CONNECTIONS  FOR  TEACHERS: 


Many  of  the  choices  we  make  about  how  we  look,  how  we  express  our  feelings, 
how  we  learn,  and  how  we  choose  our  friends,  affect  others  in  our  world.  Children 
should  understand  that  responsibility  does  not  end  with  the  making  of  a  choice. 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


1.  As  children  recognize  and  discuss  the  concept 
of  interaction  as  it  applies  to  neighbours  and 
friends,  the  following  questions  could  be 
raised: 

-  How  should  people  treat  each  other? 
Should  neighbours  and  friends  be  treated 
alike?  How? 

-  How  should  we  treat  other  people’s 
property? 

—  Should  we  have  rules? 

2.  Encourage  children  to  complete  and 
illustrate  the  stem  sentence,  “A  friend  is 
someone  who  .  .  .  Complete  a  master  class 
list  of  the  qualities  of  friendship. 

3.  Suggest  that  each  child  draw  a  picture  of  one 
of  his/her  friends.  Ask  children  to  print  one 
word,  on  the  picture,  that  would  best 
describe  that  person. 

4.  Ask  children  if  they  choose  their  friends  and 
if  they  have  friends  older  and/or  younger 
dran  themselves,  (Sometimes  we  seek  the 
advice  of  others  when  choosing  a  friend. 
Parents  and  teachers  often  assist  us.) 


OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Language  Arts  (Vocabulary) 
neighbour,  friend 
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Some  people  in  my  world  ore  btg  Some  people  in  my  world  ore  little 


_  INTENDED  CONNECTIONS_ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREASI 


Concept  Area:  identity  (social) 
interaction 
self-concept 

Process  Area:  communicating  and  cooperating 
with  others  to  gather  information 

participating  in  group  work  and 
decision-making 

Affective  Area:  developing  positive  attitudes 
towards  self  and  others 
regardless  of  their  size,  age, 
or  colour 


CONNECTIONS  FOR  TEACHERS: 


For  adults  entrusted  with  the  care  of  young  children,  it  is  often  helpful  to  reflect 
upon  what  it  was  and  is  like  to  be  a  child.  .  I  major  objective  for  this  aspect  of  the 
program  could  be  to  create  an  interest  in  the  diverse  roles  that  adults  play, 
especially  in  relation  to  children.  In  addition,  children  should  begin  to  recognize 
the  variety  of  diverse  roles  and  relationships  possible  in  society. 


_  MAKING  CONNECTIONS _ 

(ACTIVITIES  AND  DISCUSSIONI 

1.  Introduce  and  discuss  with  children  the 
words  alone  and  together.  To  reinforce  the 
concepts,  create  a  class  chart  entitled, 

“Things  We  Do  Togetlier/Alone." 

2.  Have  children  collect  and  display  pictures, 
from  magazines,  which  show  people,  old  and 
young,  interacting  in  a  variety  of 
circumstances. 

3.  Encourage  children  to  respond  to  the  idea 
that  we  depend  on  others  for  love,  safety, 
health,  friendship,  fun,  and  learning.  Extend 
this  idea  in  discussion  with  them. 

4.  Discuss  with  children  the  idea  that  sometimes 
we  choose  to  be  with  other  people  because 
they  have  similar  interests.  Have  children 
interview  their  friends,  a  parent,  and  a 
neighbour,  about  their  interests.  Have  them 
try  to  discover  what  clubs  and  organizations 
these  people  have  joined  and  their  reasons 
for  doing  so.  (Church,  bridge  clubs.) 


_  OTHER  CONNECTIONS _ 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Health 

Language  Arts  (Vocabulary) 
alone, together 

Books 

Cullum,  Albert.  You  Think  Just  Because 
You're  Big,  You're  Right. 


CONNECTIONS  FOR  TEACHERS. 


Some  people  In  my  world  ore  big.  Some  people  In  my  world  ore  little 


_  INTENDED  CONNECTIONS_ 

{CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


5.  Make  a  class  chart  of  all  the  people  with  whom 
children  come  into  contact,  other  than  those 
in  their  families.  The  chart  could  include: 
dentist,  teacher,  babysitter,  doctor,  nurse, 
police  officer,  firefighter,  principal,  store 
clerk,  cashier,  neighbour,  letter  carrier, 
plumber,  barber/hairdresser,  block  parent, 
and  butcher. 


OTHER  CONNECTIONS 

(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 
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I  need  people  People  help  me 


I  con  help  other  people 


INTENDED  CONNECTIONS 


(CONCEPT.  PROCESS.  AFFECTIVE  AREAS) 

Concept  Area:  identity  (social) 

interaction  (pro-social  behaviours 
towards  others) 


Process  Area:  recognizing  the  relationship 
between  cause  and  effect 

recognizing  that  many  of  the 
choices  we  make  affect  others 
and  accepting  responsibility  for 
these  decisions 


Affective  Area: 


developing  attitudes  of 
appreciation  of  others  by 
recognizing  their  importance 
to  oneself  and  to  society 


CONNECTIONS  FOR  TEACHERS: 


Pro-social  behaviours  arc  those  displayed  by  individuals  for  intrinsic  reasons  as 
opposed  to  those  behaviours  displayed  for  extrinsic  reward  or  gain.  Factors  that 
contribute  to  effective  interpersonal  relationships  such  as  caring,  helping,  sharing, 
as  well  as  developing  an  understanding  of  pro-sociality,  should  be  explored.  * 
(*Tliis  theory  of  pro-social  behaviours  is  based  on  work  done  by  Dr.  P.  Oliner, 
Humboldt  State  University,  California.) 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSIONI 


1.  Have  children  examine  the  situations  pictured 
on  pages  six  and  seven.  Have  them  point  out 
the  behaviours  displayed  between  the  people 
shown  in  each  situation.  Have  them  classify 
the  interactions  as  adults  helping  children 
and  children  helping  adults. 

2.  Make  a  class  chart  showing  the  helping  jobs 
that  adults  have. 


Adults/Helping  Jobs 

teacher 

helping  children  learn 

dentist 

doctor 

babysitter 

•  •  • 

OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


Language  Arts 

Viewing,  listening,  speaking,  printing 
Books 

Oxcnbury,  Helen.  A  Child's  Book  of 
Manners.  Cape. 
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Con  you  tell  it's  mo  by  the 


_ INTENDED  CONNECTIONS _ 

(CONCEPT,  PROCESS,  AFFECTIVE  AREAS) 

Concept  Area:  identity  (social) 
interaction 
self-concept 
cooperation 

Process  Area:  developing  communication  and 
participation  skills  for  effective 
citizenship 

Affective  Area:  developing  positive  attitudes 
towards  self  and  others, 
necessary  for  effective 
citizenship 


CONNECTIONS  FOR  TEACHERS: 

Relationships  and  networks  often  increase  in  number  as  we  become  more  actively 
involved  in  our  human  and  natural  environment.  Active  participation  in  the  lome, 
the  school,  the  classroom,  and  the  neighbourhood,  increases  opportunities  to  develop 
competencies  in  citizenship. 

The  notion  of  “community  ”  lies  at  the  heart  of  human  fulfilment  and  effective 
citizenship.  The  building  of  a  sense  of  community  is  a  personal  responsibility  and 
is  represented  by  social  networks  ( relationships )  established  by  individuals.  Social 
action  or  participation  is  a  major  theme  that  emerges  as  a  response  to  this  need  for 
a  sense  of  community.  Engaging  in  “social’’  activities  for  the  sake  of  establishing 
meaningful  relationships  should  be  a  concern  when  exploring  the  concept  of 
interaction. 


MAKING  CONNECTIONS 

(ACTIVITIES  AND  DISCUSSION) 


OTHER  CONNECTIONS 


(INTEGRATION,  ENRICHMENT  AND  RESOURCES) 


1 .  Encourage  students  to  complete  the  following 
stem  sentences  as  a  culminating  activity: 

-  I  am  the  daughter/son  of  ...  . 

—  I  am  a  friend  of  ... . 

-lama  neighbour  of  . .  .  and  .... 

—  I  am  the  owner  of  .  . .  (pet). 

I  am  a  grandaughter/grandson  of  ... . 

-  I  am  a  niece/nephew  of  ...  . 

-  I  am  a  student  of  ...  . 

-  I  am  a  member  of  ...  . 

Discuss  the  many  roles  each  of  us  plays  in 
relation  to  others  in  our  world. 


Language  Arts 
Books 

Brooks,  Ron.  Timothy  and  Gramps.  Collins. 
Fleisher,  Robbin.  Quilts  in  the  Attic. 
Macmillan. 


2.  Divide  children  into  groups  of  four.  Provide 
each  group  with  one  balloon.  Instruct  groups 
to  carry  the  balloon  from  one  place  to 
another.  No  one  may  use  his/her  hands.  The 
balloon  must  be  supported  and  carried  by 
the  bodies  of  all  the  members  of  each  group. 
Discuss  the  results  of  this  exercise  with 
children.  Introduce  the  concept  of 
cooperation  into  the  discussion.  Point  out 
that  the  groups  which  succeeded  likely 
cooperated. 
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